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ABSTRACT 

This guide contains materials which are designed to 
assist rural school systems in assessing educational needs, in 
systematically planning strategies to develop an organization for an 
instructional program, and in applying for Title III funds. 
Instructions for a survey and an inventory of needs, suggesticcs for 
che allocation of resources according to needs and establishment of 
priorities, and ways to implement the program are included. The 
information about the content and organization of a written Title III 
proposal is programed and divided into tvo major divisions: the Case 
Commentary appears on the left hand side of each page, and the 
Illustrative Case appears on the right. Contents; include "Statistical 
Data"; "Abstract," vhich contains a sample one*page proposal 
abstract; "The Community"; "Statement of Need"; "Objectives"; 
"Procedures"; "Emphasis"; "Planning"; "Participation of Nonpublic 
School Children"; "Evaluation"; "Dissemination," vhich suggests the 
use of press releases as a means of publicizing educational programs; 
"Qualifications of Professional Personnel"; "Facilities, Equipment, 
and Materials"; "Subcontracting"; and "Tax Effort." (RB) 
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INTRODUCTION 



Background of SEL Pathway Series 

Since the inauguration of the various Title programs 
implemented under the Elementary and Secondary Education 
Act of 1965, many school systems which needed federal 
assistance have not obtained funds. Although there are 
various reasons for this failure, many of the rural 
isolated school districts which have a majority black 
school population simply lack the manpower and resources 
with which to assess needs and to construct plans that 
will be funded. The Southeastern Education Laboratoi^ 
received a special contract with the U. S. Office of 
Education in April 1968 to lend technical assistance to 
certain rural isolated school systems and to detemine 
how the Laboratory might develop materials and strategies 
that would bring all available resources to bear on local 
educational problems to these and other economically poor 
disctricts. 

Discovering Pathways the First Year 

Based upon the experiences gained by working closely 
with five school systems and reviewing the Coleman Report ^ 

1 

James S. Coleman, and others. Equality of Educational 
Opportunity . A report prepared for the U. S. Department of 
Health, Education, and Welfare, 1966 ^ 



and subsequent reports such as the Summary Report , 
which identified common needs and problems among many \ 
rural isolated systems in the Southeastern United States, 
the Laboratory developed seven illustrative Title III 
programs. Five of these programs were funded and 
became operational. SEL staff members monitored the 
projects and, in some instances, participated in evaluation 
phases during 1969. After one year of operations, staff 
members met with local and state Title I and Title III 
officials from Georgia, Alabama, South Carolina, Mississippi, 
Florida, and Tennessee to determine how the original 
illustrative programs could be improved. 

Second Generation Pathways to Better Schools 

Suggestions for improving the original seven programs 
focused upon the difficulties encountered by local school 
officials in assessing needs and resources prior to 
selecting strategies. Several consultants stated that 
local proposal writers sometimes construct programs for 
which no trained personnel are available for implementation; 
others select strategies which are inappropriate to the 
actual needs of the school system. It was concluded that 

2 

A Summary Report of Six School Systems . A report 
published by the South Florida School Desegregation Consulting 
Center, School of Education, University of Miami, Coral Gables 
Florida, 1968. 
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the second generation Pathway Series should include 
materials which would assist local school planners in 
assessing their needs and systematically planning 
strategies to meet these needs. The Comprehensive 
Planning Guide / Number 1 of the SEL Pathway Series , was 
created to serve this purpose. The Guide includes 

(1) instructions for a survey and an inventory of needs; 

(2) suggestions for allocation of resources to needs and 
establishment of need priorities; and (3) ways to plan for 
program action. By using the Guide / together with other 
sources of information/ local school personnel can readily 
identify strategies that will aim to ameliorate a major 
educational problem. It is recommended, therefore / that 
this Guide be used prior to using any other Pathways in 
order to determine precisely what programs are necessary 
in problem solving. 

The six others in the Pathway Series are second 
generation programs which deal with particular problems 
identified in the Summary Report . They are illustrative 
in nature and are intended to suggest ideas to local 
planners about the content and organization of a written 
Title III proposal. Each program is presented according 
to the Title III format of the PACE Manual so that the 
information contained in the Pat hway Series is programmed 
for the reader. The information is divided into two 
major divisions: (1) Case Commentary and (2) Illustrative 

X 



Case. The Case Conunentary appears on the lefthand side 
of each page. The content is intended to be instructive 
concerning each section of the Title III proposal format 
and the topic under consideration. Elements include: 

A. Title III Guidelines 

A brief summary of major points included in the 
state guidelines for Georgia, Alabama, Florida, 
Mississippi, and South Carolina; 

B. Suggested References 

Sources of information and research studies 
pertinent to the topic of the Illustrative Case 
and to the section of the Title III format under 
consideration ; 

C. Ideal Statement 

A statement pertaining to the proposal outline 

in which suggestions are made that are intended to 

enhance the quality of the content; and, 

D. Critique 

A brief commentary which identifies major 

strengths and weaknesses of the Illustrative 

Case and remedies which could have been employed. 

The Illustrative Case appears on the righthand side of 

the page in each of the Pathway Series programs and is an 

actual Title III proposal which has been funded or 

submitted for funding. The proposal illustrates how one 

xi 
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local school system presented its needs, strategies, out-^ 
comes / and evaluation plans. The illustration appears as it 
was originally submitted for funding except for certain 
editorial changes considered necessary for clarity and 
consistency; some portions also have been omitted for the 
sake of brevity. The names of persons and places in the 
illustrative cases have been changed to preserve anonymity. 

It is hoped that the packaged SEL Pathways to Better 
Schools Series will be useful from the initial planning stage 
to the suromative evaluation report. Although the present 
Series more nearly approximates this ultimate goal, it is 
by no means perfect and awaits further testing before 
additional work can be done. The total program includes: 

1, Comprehensive Planning Guide 

2, Organization for Instruction Program 

3, In-Service Training Program 

4, Reading Program 

5, Dropout Reduction Program 

6, Preschool Training Program 

7, Communication Skills Program 

Pathways are Suggestive Rather than Exemplary 

A few words of caution need to be said about using the 
Pathway Series , It should be pointed out that the content 
of the illustrative proposal and the suggested rf^ferences 
and statements made about each section are intended to 



suggest rather than to dictate how a proposal should be 
written or strategies should be employed • The selected 
proposals are used only as examples; they demonstrate both 
superior and inferior qualities. Since each school system 
has problems and resources which are unique in each instance , 
it is probable that most of the information contained in the 
illustrative Title III proposal will not have direct 
application to most other school systems. Hopefully, the 
information will suggest the type of content which is nec- 
cessary and the critique will serve to assist the planner 
in making the presentation of his own plan qualititively 
and quantitatively better. 

The information contained in the SEL Pathways to 
Better Schools Series is not intended to replace the use 
of state guidelines manuals or other materials required by 
state departments of education, or the assistance of state 
department of education officials in planning. Rather , 
rural isolated school systems are encouraged to acquire as 
much assistance as they can to ensure successful planning 
and implementation. 

With this information in mind, it is hoped that 
many rural isolated school systems can employ the SEL 
Pathway Series in the manner in which they were 
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intended: to assist in alleviating educational dis- 
advantagement in the Southeast and the nation* 



Dr. Kenneth W. Tidwell 
Executive Director 
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HOW TO USE THIS DOCUMENT 



The SEL Pathways to Better Schools ; An Organization 
for Instruction Program is used to best advantage in 
conjunctivon with the state Title III guidelines manual and 
other resources afte r a careful assessment of needs, priorities / 
and resources has been accomplished. Since the construction 
of a proposal is actually the culmination of a planning 
process that may have begun many months or a year prior to 
actually writing a proposal, the potential user of this 
document should have obtained and used either No. 1 of the 
SEL Pathways Series , the Comprehensive Planning Guide , or other 
planning assistance. 

After a review of the Title III guidelines manual for 
the state in which the school district is located, all of 
the needs, objectives, strategies, outcomes, and other 
information developed in earlier planning should be 
matched with the sections of the Title III £ rmat in 
which specific information is required. Oi* the miniit-, .1 
requirements have been met quantitatively, the program 
selected from among the six programs offered in the Pathway 
Series can be employed. By reading the Illustrative Case 
(an actual proposal) on the righthand side of each page, the 
planner can see how a proposal was presented by one school 
system. By reading the Case Commentary on the lefthand side 
of each page, the planner can gain a broader understanding 
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of general requirements and can find suggestions about where 
more information can be obtained; ideas about developing 
statements that will enhance the presentation of selected 
information; and critical comments regarding the strengths 
and weaknesses of the Illustrative Case. 

With these insights, the planner can begin to expand, 
delimit, and polish the ideas that were originally written 
under each section of the format. Hopefully, the infor- 
mation contained on the lefthand side of the Pathway program 
will direct the planner in such a manner as to ensure that 
all sections of the proposal are tied together empirically. 
Particular attention should be given to those sections in 
which needs, objectives, strategies, outcomes, and evaluation 
are discussed. The organization of these sections to allow 
adequate monitoring and evaluation activities is often as 
important as the strategy selected to be employed. 

Although it is doubtful that any planner 11 have or 
need all of the sources of information contained in the 
Suggested References section, these sources were selected 
because they provide direct insights into problems which 
typically occur during the actual writing of a proposal. 
There are many other excellent sources which may be used. 

Since the Southeastern Education Laboratory has a vital 
interest in the improvement of education in the Southeast 
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and the nation, there is a three-part mailer on the following 
page which will serve to keep SEL informed about the appli- 
cation of this and other documents in the Pathway Series * 
The reader is encouraged to fill out the card specified 
for each phase of planning and implementation. This will 
enable the Laboratory to evaluate the Pathway Series , 
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PHASE I - Plarming ( Fill out after usirq PA^W^Y for initial plarxiing ) 

1"^ j I found thus docunent ur^^ful during planning in thj foUouMnq ways: 



[^'] T did not find this doc\ir>iLnt useful. 

! I I wishi bL. co:it*:^ct smeonp r.i So- ithf^.-i^i-o>-n Fdnratinr T.^ix^rator^^ 
roqarding surjgestions T riavo for LTipro/i.ig this doc,ii^'^"it . 

[ 1 r wish tc. cx>ntact scmoone at SEL alx^ut assisting us m planrLing. 



NaiT>e_ 
Title_^ 
Address 



PHASE II - Draft of Proposal ( Fill out after using PAmWMf for c»i3trucbing prcpoeal ? 

{ I I found this docunent loseful durix^ the profjosal vnriting stage in 
the followijng ways; 



□ 
□ 

□ 



I did not find this doccntmt useful. 

I wish to ocMitact soneone at SEL regarding suggestions I have for 
iiTproving this docunent. 

I wish to oontact soneone at SEL about reading and reacting to 
this draft of the proposal. 



Title" 
Address 



imSE m * Finding teplw a wita tiott 

TSrm pcoposal as written %m m i»c\ M ii m 

^^^^^ 





Southeastern Education Laboratory 
3450 International Blvd. 
Suite 221 

Atlanta, Georgia 30354 



Southeastern Education Laboratory 
3450 International Blvd. 
Suite 221 

Atlanta, Georgia 30354 



Southeastern Education Laboratory 
3450 International Blvd. 
Suite 221 

Atlanta, Georgia 30354 
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CASE COMMENTARY 
Statistical Data 

A. Title III Guidelines 

Alabama ^ Florida , 
Mississippi, and South 
Carolina have made substan- 
tial changes in the format 
of Part I (Statistical Data) 
of the project proposal. 
Florida's format is simpli- 
fied and is by far the easiest 
to read. The arrangement of 
the required items of infor- 
mation presents a much less 
formidable obstacle than did 
the earlier PACE Manual lay- 
out. Georgia adopted the 
familiar PACE Manual Part I 
with only minor changes in 
the heading s . Mi s s i s s ippi , 
like Florida, has rearranged 
and simplified the informa- 
tion requirv d in their Part I 
(Statistical Jata) and has 
colorcoded that portion of 
the guidelines for easy iden- 
tification. Alabama has re- 
vamped all sections (persons 
served) to include considerably 
more detail of a different 
nature in some sections (D 
and E) and less detail in 
others (sections A, B, 
and C) . In summary, it may 
be said that the Statistical 
Data section of each of the 
five states' guidelines re- 
quires essentially the same 
information, but different 
formats are used in organizing 
them. Any proposal should 
refer to the applicable 
Title III guidelines. 

B. Suggested References 

1. Applicable State Title 
III Guidelines. 



ILLUSTRATIVE CASE 

See Part I, Statistical Data 
following. 
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CASE COMMENTARY 



ILLUSTRATIVE CASE 



2 . A Manual for Project 

Applicants and Grantees ^ 
Title Ill y Elementary and 
Secondary Education Act ^ 
rev. ed. PACE — Projects 
to Advance Creativity in 
Education . Washington : 
Government Printing Office, 
1967. 

C. Ideal Statement 

The statistical data 
portion of the proposal should 
identify in statistical terms: 

(1) the target population, 

(2) the project staff, (3) 

the cost categories by instruc- 
tional, areas , (4) certain 
ancillary services, and (5) the 
context for project endeavors. 

D. Critique 

Generally, no 
commentary was required, and 
the example was sufficient. 
Names and locations were 
changed to preserve the 
anonymity of the applicant. 
Where comment is necessary, 
it is indicated immediately 
with the item by italics or 
the commentary is appended by 
reference number. Blank 
spaces in the fom are con- 
sidered self-explanatory, and 
infomation identifying the 
funded system has been 
removed . 



ILLUSTRATIVE CASE 



OF. 4301 IR5V ^'»/7 




OePARTMENTOF HEALTH EDUCATION AND WELFARE 
OFFICE OF EDUCATION 
WASHINGTON D.C 20202 



SUD«KT •unCAU NO. Bt.R«dC 



ESEA TITLE ill STATISTiaL DATA 

ElMmitQiy ond Secondary Education Act of 1965 (P.L. 89-10) 



THIS SPACE FOR 
U.S.O.E. USE OH 



PROJECT NUMBER VENDOR CODE 



SECTION A - PROJECT INFORMATION 



COUNTY CODE 



REGION CODE 



STATE AUUOTHENT 



1. REASON FOR SUBMISSION OF THIS FOPM fCAecJfe on*) 



nn JNITIAL APPLICATION FOR TITLE 
LIU III GRANT 



□ 



RESUBMISSION 



1 MAJOR DESCRIPTION OF PROJECT: 
(Ch^ck one only) 



□ 



INNOVATIVE C 



EXEMPLARY 



□ 



ADAPTIVE 



5. PROJECT TITLE (5 Words or Less) 



APPLICATION rOR 
CONTINUATION GRANT 
END OF BUDGET 
PERIOD REPORT 



4. TYPE(S) OF ACTIVITY fGbtfrJk on9 or more) 



2. IN ALL CASES EXCEPT INITIAL 
APPLICATION. GIVE OE ASSIGNED 
PROJECT NUMBER 

NA 



PLANNING OF 
PROGRAM 



CONDUCTING 
PILOT ACTIVITIES 



CONSTRUCTING 



□ PLANNING OF 
CONSTRUCTION ° 



OPERATION 



ROGRAM 



□ 

[~) REMODELING 



(Case Commentary Title should he: Organization^ 
Operating an Exemplary Elementary School Program for Instruction 



«. BRIEFLY SUMMARIZE THE PURPOSE OF THE PROPOSED PROJECT AND GIVE THE ITEM NUMBER OP THE AREA OF MAJOR 
EMPHASIS AS LISTED IN SEC. WS. P.L. 8S-10. (59€ milfUCltW 

To implement a project developed through a Title III planning 
Grant providing customized education in a model demonstration 
school. This program will be housed in a new plant, but will 
serve as a pilot school for all other schools in the city 
system and to other systems in the area. 

ITEM NUMBER 3 

8. ADDRESS rNiM6cr, Street, City, Siaie, ±ip CotUi 



7. NAME OF APPLICANT (Local Education 
Agency) 

Beulah City Board 
of Education 



9. NAME OF COUNTY 



P. 0. Box 123 
Beulah, Ty. 



11. NAME OF PROJECT DIRECTOR 



Dr. John Goodioe 



IS. NAME OF PERSON AUTHORIZED TO 
RECEIVE GHAU7 (Please type) 

Joe Johnston 



10. CONGRESSIONAL DISTRICT 



12. ADDRESS(/Vim»«r, ^irvtff. City, Itete, 2ip {JoJrJ 

P. 0. Box 123 
Beulah, Tv. 



14, ADDRESS rNwnfrfr, Street, City, States Zip Code), 

P. 0. Box 123 
Beulah, Ty. 



IS. POSITION OR TITLE 

Superintendent, Beulah Public Schools 



PHONE NUMBER 

87 2-6741 



AREA CODE 

205 



PHONE NUMBER 

874-7621 



AREA CODE 

205 



Q SIGN ATURC OF PERSON AUTHORIZED TO RECEIVE GRANT 

ERIC 



DATE SUBMITTED 

March 1, lQ7n 
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SECnpN A - GonfUMd 



LisT"TMrMOi«Berdr eacm 

CONGRESSIONAL DISTRICT 
SERVED 



lith 



t7A. TOTAL NiKtlBER OF 
COUNTIES SERVED 



B. TOTAL NUMBER OF 
LEA*S SERVED 



C. TOTAL ESTIMATED 

POPULATION IN CEO- 32 •000 
GRAPHIC AREA SERVED 1 



18« LATEST AVERAGE PER PUPIL ADA 
EXPENDITURE OF LOCAL EDUCA* 
TION AGENCIES SERVED 



, 370.38 



SECTION B - TITLE lil BUt^ET SUMMARY FOR PROJECT (Includa omount from U«m 2c b«low) 





PREVIOUS 
OE GRANT NUM9ER 


BEGINNING DATE 
(ibnth. Year) 


ENDING DATE 
(Mxtfh, Year) 


FUNDS 
REQUESTEO 


A. 


Initio! Appticotlon o" 
Rosubrrlttion 




July 19 


Aug. 19 — 


s 229f606.32 


B. 


Appttcotion for Ftrti 

Continuofion Gron* 


NA 


Sept. 19 — 


Aug. 19 


$ 105,U90.00 


C. 


AppM cotton for Socond 
Conttnuotion Gront 


NA 


NA 


NA 


1 NA 


D. 


Totol TifU til Fundt 




$ 335,096.32 


E. 


End of Budgol Poriod Report 


NA 


NA 


NA 


: ^ 



Complete the following t ferns only i f this project includes construction, acquisition, remodel ing, or leasing 
of feci I it ies for which Title III funds are requested*. Leave blank if not appropriate^ ^ 



T ype o f function (Check applicable boxes) 

1 I I REMODELING OF FACILITIES 2 LEASING OF FACILITIES 3 | | ACQUISITION OF FACILITIES 

4 n CONJ!Tf?UCTlDN OF FACILITIES 5 [~j ACQUISITION OF BUILT-IN EQUIPMENT 

NA 



U TOTAL SQUARE FEET IN T«E 2. TOTAL SQUARE FEET IK 7HE FACILITY 
PROPOSED FAf ILITY T TO BE USED FOR TITLE III PROGRAMS 



NA 



NA 



AMOUNT OF TITLE III FUNDS 
REQUESTED FOR FACCLITY 



5 



NA 



1. 




PRE. 
KINDER* 
GARTEN 


KINDER- 
GARTEN 


GRADES 
1 -6 


GRADES 
7- 12 


ADULT 


OTHER 


TOTALS 


STAFF MEM- 
BERS ENGAGED 
IN IN-SERVLCE 
TRAINING FOR 


A 


School 
Enrollmonl 
in Goo- 
grophlc 
Aroo Sorvod 


n)publlc 


0 


0 


3.913 


3.238 


0 


0 


7.II4O 




«2)Non. 
public 


0 


0 


U32 


2U9 


0 


0 


681 




D 


Sorvod 

by 

Pro i Oct 


<')Publlc 


0 




38Ii 


0 


0 


0 


U32 


20 


(2)Non. 
public 


0 


0 


0 


0 


0 


0 


CHw- 


8 


"»N.. 
Enrolled 


0 


0 


0 


0 


0 


0 


0 




C 


Additional 

Porsont 

Nooding 

Sorvicr 


Public 


0 


582 


3,528 


0 


0 


0 


li,110 


27 


<2>Non- 
pubUc 


0 


0 


U32 


0 


0 


0 


li32 


10 


<3)Not 
Enrolled 


0 


0 


0 


0 


0 


0 


0 




2. 


TOTAL NUMBER DF 
PARTICIPANTS BY RACE 
(AppI icable to 

figures given in 

item IB above) 


WHITE 


NEGRO 


AMERICAN 
INDIAN 


OTHER 
NON>WHITE 


TOTAL 




1|2 *** 


0 


0 


U32 



pnYp>«"w®r only, 2 months. 

While private echools are not directly involred^ they will benefit indirectly. 
«•» Estinated— under Freedom of Choice Attendance. 
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SECTION C'cenMnuad 



RURAL/URBAN DISTRIBUTION OF PARTICIPANTS SERVED OR TO BE SERVED BY PROJECT 







RURAL 


METROPOLITAN AREA 




PARTICIPANTS 


FARM 


NON-FARM 


CeNTRAL-ClTY 


KON. 
CWTRAL CITY 


OTHER URBAN 




PERCENT OF TOTAL NUMBER 
SERVED 


0 


0 




i ° 


100^ 



SECTION P - PERSONNEL FOR ADMINISTRATION AHD IMPLBiENTATtON OF PROJECT 
1. 



PERSONNEL PAID BY TITLE III FUNDS 


TYPE OF PAID 


REGULAR STAFF ASSIGNED 
TO PROJECT 


NEW STAFF HIRED 
FOR PROJECT 






FULL-TIME 
1 


PART-TIME 
2 


FULL-TIME 
EQUIVALENT 
3 


FULL-TIME 
4 


PART-TIME 

s 


t^ULL-tlMk 
EQUIVALENT 
6 


A. 


ADMINISTRATION/ 
SUPERVISION 


1 


0 


1 


0 


0 


0 


B. 


TEACHER: 


0 


0 


0 


0 


0 


0 


(1) 


P RE-KINDERGARTEN 


(2) 


KINDERGARTEN 


0 


0 


0 


2 


0 


2 


(31 


GRADES U6 


2 


0 


r\ 


2 


2 


2 


(4) 


GRADES 7.12 


0 


0 


0 


0 


0 


0 


(5) 


OTHER 


0 


0 


0 


0 


3 


1 


C. 


PUPIL PERSONNEL SERVICES 


1 


0 


1 


0 


0 


0 


D. 


OTHER PROFESSIONAL 


0 


0 


0 


1 


0 


1 


E. 
F. 


ALL NON-PROFSSIONAL 


0 


0 


0 


6 


0 


6 


FOR ALL CONSULTANTS PAID O.T TOTAL NUMBER «w (2.) TOTAL CALENDAR \^ 
BY TITLE III FUNDS rf RETAINED DAYS RETAINED 


PC 


:RS0NNEL NOT PAID BY TITLE III FUNDS 


TYPE OF UNPAID 


REGULAR STAFF ASSIGNED 
TO PROJECT 


NEW STAFF HIRED 
FOR PROJECT 




PERSONNEL 


FULL-TIME 


PART-TIME 
2 


FULL-TIME 
EQUIVALENT 
3 


FULL-TIME 
4 


PART-VIME 
S 


FULL-TIME 
EQUIVALENT 

• 


A. 


ADMINISTRATION/ 
SUPERVISION 


0 


3 


1 


1 


0 


1 


B. 


TEACHER: 


0 


0 


0 


0 


0 


0 


M) 


PRE-KIHDERGARTEN 


(2) 


KINDERGARTEN 


0 


0 


0 


0 


0 


0 


(3) 


GRADES 1 TO 6 


0 


0 


0 


12 


0 


12 




GRADES y-XZ 


0 


0 


0 


0 


0 


0 


(S) 


OTHER 


0 


0 


0 


0 


0 


0 


C. 


PUPIL PERSONNEL SERVICES 


0 


0 


0 


0 


0 


0 


D. 


OTHER PROFESSIONAL 


0 


0 


0 


0 


0 


0 


E. 


ALL NON.PROFESSIONAL 


0 


0 


0 


9 


0 


9 
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PAID BY TITLE III FUNDS < 



RETAINED . 



DAYS RETAINED 



ILLUSTRATIVE CASE 



secTtOM e . MUMBgw Of pgRsows seRveoow to ee sgRveo and esTiKATeo cost mstmbution 





MAJOR PROGRAM OR SERVICES 


TOTAL NUMBER SERVED OR TO BE SERVED 


SCHOOL 
PUPILS IN. 
CLUDED (7\ 


ESTIMATED 
COST 


(11 


If 

(2) 


• m 

<« 


7-12 
(4) 


ADULT 

«) 


OTHER 

(6) 


1. 


EVALUATIVE PROGRAMS 


NA 


NA 


NA 


NA 


NA 


NA 


NA 


NA 


A 


D«}ici*ficy Survey (Ar«a N^dt) 


B 


Curriculum Roquir«ni«ntt Stu^ 
(tnctudin9 Planning for Futur* Nm^) 


NA 


NA 


NA 


NA 


NA 


NA 


NA 


NA 


C 


R«iourc« Avoilobllity ond 
Utili lotion Studios 


HA 


NA 


NA 


NA 


NA 


NA 


NA 


NA 


z 


INSTRUCTION ANCHOR ENRICHMENT 


0 


U8 


3SU 


0 


0 


0 


0 i 


U,600.00 


A 


Arts (Music, Thootor, Grophtcs, Etc.) 


B 


Foro}gn Longvogos 


0 


0 


192 


0 


0 


0 


0 


U,6oo.oo 


C 


Longuogo Arts (English Improvomont) 


0 


U8 


3SU 


0 


0 


0 


0 


25,000.00 


D 


Romodiol Rooding 


0 


0 


60 


0 


0 


0 


0 


8,000.00 


E 


Mothomotlcs 


0 


U8 


3SU 


0 


0 


0 


0 


25,000.00 


F 


Sclonco 


0 


US 


3SU 


0 


0 


0 


0 


25,000.00 


G 


Soclol Studio t/Humonlt| OB 


0 


US 


3SU 


0 


0 


0 


0 


25,000.00 


H 


Physicol Fltnost/RocroQtlon 


0 


US 


38U 


0 


0 


0 


0 


15,000.00 


1 


Vocotlonol/lndustrlol Arts 


0 


0 


0 


0 


0 


0 


0 


0 


J 


Spoc}ol*Phy si colly Hondlcoppod 


0 


0 


0 


0 


0 


0 


0 


0 


K 


Spociel-Mon tolly Rotordcd 


0 


0 


0 


0 


0 


0 


0 


0 


L 


Spoc lot. Disturbed (Incl. DoMnquont) 


0 


0 


0 


0 


0 


0 


0 


0 


M 


Spociol* Dropout 


0 


0 


0 


0 


0 


0 


0 


0 


N 


Spociol-Minorlty Groups 


0 


0 


0 


0 


0 


0 


0 


0 


3. 


INSTRUCTION ADDENDA 


0 


us 


3SU 


0 


0 


0 


0 


28,000.00 


A 


Educational TV/Rodio 


B 


Audio«Visuol Aids 


0 


us 


3SU 


0 


0 


0 


0 


27,650.00 


C 


Domon ft trot ion/ Looming Contors 


0 


us 


3SU 


0 


0 


0 


0 


5,000.00 


D 


Librory Fociliti«s 


0 


us 


3SU 


0 


0 


0 


0 


iU,5oo.oo 


E 


Motoriol ond/or Sorvico Contors 


0 


us 


3SU 


0 


0 


0 


0 


10,856.32 


P 


Ooto Procossing 


0 


us 


3SU 


0 


0 


0 


0 


2,U00.00 


4. 


PERSONAL SERVICES 


0 


0 


0 


0 


0 


0 


0 


0 


A 


Modi col /Dontol 


Sociol/Psychologicol 


0 


0 


3SU 


0 


0 


0 


0 


9,000.00 


5. 


OThrR 


0 


0 


0 


0 


0 


0 


0 


0 
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CASE COMMENTARY 
I. Abstract 

A. Title III Guidelines 

The abstract meets 
minimal requirements estab- 
lished by Alabama, Florida, 
Georgia, Mississippi, and 
South Carolina. It is a 
one-page description of pro- 
gram objectives and procedures. 

B. Suggested Reference 

Krathwohl, David R. , 
How to Prepare a Research 
Proposal . Syracuse Uni- 
versity, 1966. (Mimeo- 
graphed.) (Copies are 
available for $1.00 from 
Syracuse University 
Bookstore, 303 University 
Placer Syracuse, New York, 
13210. ) 

C. Ideal Statement 

An abstract should 
be a concise statement of 
the needs attacked by the 
program and specification 
of program. It should 
include: 

1 . clientele 

2. location 

3 . duration 

4. objectives 

5 . procedures 

D. Critique 

This abstract meets 
minimal requirements estab- 
lished by most state guide- 
lines. It is a one-page 
description of Program 
Objectives (IV) and Proce- 
dures (V) . 



ILLUSTRATIVE CASE 

I. Abstract 

This proposal for operating an 
Exemplary Elementary School Program 
is the implementation of a program 
developed and planned under a 
planning grant from P.L. 89-10, 
Title III (Project No. — ). 

A. The objectives of this pro- 
posed program are to implement a 
pilot program which provides a 
customized quality education for 
individuals to narrow the gap 
between research and educational 
practice and to initiate area 
interest in the improvement of 
education. 

B. One of the main processes 
for organizing the instructional 
procedures to achieve the objectives 
of this proposal is planning, im- 
plementing, and evaluating. This 
process involves those affected by 
the program in its development and 
implementation. Likewise, this 
process provides the structure for 
determining and nurturing the 
individual's social, emotional, 
physical, and intellectual growth 
and development. The learning 
activities appropriate for each 
child, experienced individually 
and/or in groups, will be chosen on 
the basis of his position on the 
continuum in each area in order to 
meet his needs and enhance his 
growth and development. Each child 
will be able to begin where he is • 
and advance in this plan of contin- 
uous progress . 

An additional process providing 
the structure for procedures is 
the innovative process through which 
teachers in the school, the system, 
and the area investigate innovative 
practices, try those which they 
deem feasible, evaluate each, and 
adopt, adapt, or eliminate each 
practice. 
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CASE COMMENTARY 



ILLUSTRATIVE CASE 

The proposed program for cus- 
tomized education can be easily 
adapted to any school • With the 
extensive provisions for professional 
growth through cooperative planning, 
seminars, workshops with consultants, 
and s tidying current literature, 
educators should be prepared to 
accept their new role. The changes 
they initiate in their schools 
should provide quality education for 
all children in the area. 



11 



CASE COMMENTARY 
II . Community 

A. Title III Guidelines 

State guidelines 
minimally require an estimation 
of the population in the area 
to be served, the ratio of 
that area's population to that 
of the state, and a state map 
showing the location of the 
area to be served. Each 
state also requires a list of 
local education agencies and 
counties to be served. 

B. Suggested Reference 

A Manual for Project 
Applicants and Grantees , 
Title III , Elementary 
and Secondary Education 
Act , rev. ed. PACE — 
Projects to Advance 
Creativity in Education, 
Washington : Government 
Printing Office, 1967. 

C. Ideal Statement 



nimal re- 
ection should 
scription 
including 
ion trends 
and (b) a 
ile of the 

project, 
s section sl^ould 
ion of the 
ch the project 



Beyond mi 
quirements, this s 
include a brief de 
of the community, 
(a) school populat 
and distribution^ 
socioeconomic prof 
area served by the 
In short, thi 
provide a descript 
context within whi 
v/ill operate. 

D. Critique 



This Illustrative Case 
meets the minimum requirements 
of state guidelines; however, the 
mao nas been omitted to preserve 
the anonymity of the school 
syr * of the Illustrative Case. 
0th rtinent information 



ILLUSTRATIVE CASE 
II . Community 

A. This is a community of 
32,000 inhabitants of which 48 
percent are white and 52 percent 
are non-white, strategically 
located in the heart of a rural 
Southern state. It serves as the 
educational, economic, and cultural 
center of an area composed of nine 
counties with a total population of 
210,000 as estimated by the United 
States Census Bureau in 1965. This 
geographical area comprises 6.1 per- 
cent of the state population, and 

it is composed of 44 percent white 
and 56 percent nonwhite inhabitants • 
The attendance areas of the city 
school systems are coterminous with 
the corporate limits of the city. 
The "Freedom of Choice Plan" of 
school attendance is currently in 
operation, whereby each student 
may attend the school of his 
choice regardless of his place of 
residence, 

B. A map of the state which 
indicates the individual county 
boundaries and the location of the 
city in the county is attached. 
During the actual period encompassed 
by this proposed operational grant 
the applicant agency only (city 
school board) will participate in 
this project. Ultimately^ as a 
direct result of this project, all 
local educational agencies in this 
rural Southern state should benefit 
greatly. 



CASE COMMENTARY 



ILLUSTRATIVE CASE 



that could have been incorp- 
erated to strengthen the pro- 
posal includes: 

1. Population trends 

2. Major industries 
and/or businesses 

3. Geographic distri- 
bution 

a. school population 

b. per capita income 

c. city school system 

d. value of residen- 
tial housing 

e. major industries 
and businesses 

f. a listing of 
cultural and 
recreational 
facilities 
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CASE COMMENTARY 
III. Statement of Need 

A. Title III Guidelines 

State guidelines for 
Alabama and Mississippi are 
identical in that they require 
a brief statement of needs, an 
explanation of need priority, 
and evidence that the community 
is aware of the needs, 

Florida and Georgia 
require a description of the 
educational facilities and re- 
sources, a listing of needs 
of people in the area, and an 
explanation of how the priority 
was determined, A description 
of the financial inadequacy of 
the area to be served as com- 
pared to other areas in the 
state is also required. South 
Carolina's requirements are 
basically like those of Florida 
and Georgia but differ in 
sequence and wording. 

B. Suggested References 

1. A Manual for Project Appli - 
cants and Grantees , Title III , 
Elementary and Secondary 
Edi^cation Act , rev, ed« 

PACE — Projects to Advance 
Creativity in Education, 
Washington : Government 
Printing Office, 1967, 

2. Southeastern Education 
Laboratory. Comprehensive 
Educational Planning Guide , 
No. 1 of SEL Pathways t o 
Better Schools Series ,, 
Atlanta: The Laboratory, 1970. 

3. "How Much are Students 
Learning?" A Report Pre- 
pared by the Committee on 
Assessing the Progress of 
Education. Ann Arbor, 1968. 
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ILLUSTRATIVE CASE 
[ Statement of Need 



A. A grant provided the 
resources to plan an educational 
program to meet the existing educa- 
tional needs in this area. This 
proposal is for funds to implement 
the program already planned"^, 

B, The planning grant was re- 
ceived on the basis of general needs 
of local students and teachers. One 
area of needs concerns the tradi- 
tional aspects of school organiza- 
tion, curriculum content, instruc- 
tional techniques, and physical 
plants in the school district 

and surrounding counties. There is 
a need for investigation and eval- 
uation of current research to 
decide upon the adoption, adaptation, 
or elimination of certain practices. 

Educators need opportuni- 
ties in professional growth as their 
role becomes that of facilitator in 
the learning process. The teachers 
in this area, generally speaking, use 
traditional teaching methods. There 
are no in-service training programs 
to help teachers prepare for their 
new role. 

High priority in the plan- 
ning of a new program was given to 
the development by competent person- 
nel of an exemplary elementary school 
program to provide a customized 
quality education. 



tomiz 
more 
needs 
distr 
in 19 
years 
the S 
ment 



Students must have a cus- 
ed quality education which will 
adequately meet individual 

In the applicant agency ' s 
ict, 60 percent of the students 
66 were achieving one or more 

below the national norms on 
tanford and California Achieve- 
Tests . 



By investigating current re- 
search and literature, looking at 
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CASE COMMENTARY 

4. "Prospective Changes in 
Society by 1980,"" No. 1 of 
Designing Education for the 
Future Series y eds . Edgar 
L. Morphet and Charles 0. 
Ryan. An Eight State Pro- 
ject. New York: Citation 
Press, 1969. 

5. Evaluating the Elementary 
School , A Guide for Coopera - 
tive Study , 1964~eaT 
Atlanta : Southern Asso- 
ciation of Colleges and 
Schools, Commission on 
Elementary Schools, 1969. 

6. Evaluative Criteria , 4th ed. 
National Study of Secondary 
School Evaluation. Washington: 
Government Printing Office, 
1969. 

7. Educational Needs — Assessment 
Program , Project No. 69-102, 
Chicago: ITT Research Insti- 
tute, 1968. 

C. Ideal Statement 

A statement of needs 
provides the basis for all stra- 
tegies, procedures, and outcomes 
and should include: 

1. Documentation of a 
needs assessment pro- 
gram 

2. An array of needs and 
resources 

3. A comparison of needs 
and resources 

4. Assignment of 
priorities to needs 

D. Critique 

In the case of this pro- 
posal, a planning grant was 
awarded to the proposer; how- 
ever, the statement of need 
quoted here does not refer in 
any detail to the conduction of a 
n^eris assessment program. 



ILLUSTRATIVE CASE 

innovative schools, and conferring 
with consult.ants , the planning 
staff developed a program which is 
designed to provide this quality 
education. In this operational 
proposal, high priority is assigned 
to the implementation of such a 
program at the North Elementary 
School. Such a program will benefit 
both teachers and students in and 
around the area. 

C. Related to the area of 
inadequate local financial support 
for education is the need for inno- 
vative educational programs or 
planned experimentation. The sec- 
tion of the state to be served by 
this proposal, as compared with more 
industrialized parts of the state, 
does not have the inherent taxable 
wealth or the tax structure to pro- 
vide funds for such programs. 
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CASE COMMENTARY 



ILLUSTRATIVE CASE 



The array of needs and 
resources is unclear. The for- 
mulation of needs to resources 
(IIIA or III-l in state guide- 
lines) , could be more clearly 
stated in precise terms. The 
educational, cultural and geo- 
graphic resources of the target 
area can be simply recapitulated 
by: 

1. Assignment of priority 

2. Financial inadequacy 

The final paragraph is 
an inadequate summary of needs. 
A suggested revision follows: 

In summary, area human 
and tax resources are unable 
to produce the revenue 
required to educate the 
children adequately. The 
people do not possess the 
education and training re- 
quired to command better 
wages. The property base is 
neither as extensive nor 
is it assessed at a rate 
as high as is required to 
produce sufficient local 
revenue for school purposes. 
Without the assistance pro- 
vided by federal funds, the 
area could not sustain its 
current educational program, 
much less inaugurate an 
innovative educational 
program. 



ERIC 
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CASE COMMENTARY 
IV. Objectives 

A. Title III Guidelines 

Alabama and Mississippi 
guidelines require that each ob- 
jective be listed, described 
in detail, and include the 
changes anticipated from pro- 
gram activities. Florida and 
Georgia differ only in that 
they require that the objectives 
be related to the needs pre- 
viously listed. South Carolina 
requires that the objectives be 
listed in measurable terms and 
be related to the needs pre- 
viously listed. 

B. Suggested References 

1. Mager, Robert F. Preparing 
Instructional Objectives . 
Palo Alto, Calif.: Fearon 
Publishers, Inc., 1962. 
(Publication may be ob- 
tained for $1.75 from 
Fearon Publishers, 2165 
Park Boulevard, Palo Alto, 
California. ) 

2. McAshan, H. H. Writing 
Behavioral Objectives . 
Gainesville: Florida 
Educational Research and 
Development Council, 1969. 
(Publication may be obtained 
for $1.00 per copy from 

J. B. White, Executive 
Secretary of FERDC, 
College of Education, 
Gainesville, Florida* ) 

3. Popham, VI. James. 
"Selecting Appropriate Edu- 
cational Objectives . " Los 
Angeles: Vimcet Associates, 
1967. (This set of film- 
strips niay be obtained from 
Vimcet Associates, P. O. Box 
24714, Los Angeles, 
California) . 



ILLUSTRATIVE CASE 

IV. Objectives 

A. Given an operational grant, 
the proposed school will implement a 
pilot program which provides a cus- 
tomized quality education for each 
student. 

The desired outcome can be 
defined as follows: 

1. The learner will develop a 
positive self-concept to 
the degree that he is able 
to: 

a. accept himself 

b. be responsible 

c. be self-directed 

d. accept degrees of 
success 

e. respect the worth and 
dignity of others 

f. interact with others 
effectively 

2. The learner will behave 
intelligently to the degree 
that he is able to develop: 

a. his physical potential 

b. skills in communication 

c. skills in problem 
solving 

d . creative- thinking 
abilities 

3. The learner will have 
commitments in life to the 
degree that he is able to: 

a. adapt to a perpetually 
changing society 

b. develop an awareness of 
vocations 

c. respond to aesthetics 

d. make his unique contri- 
bution to society 

e. develop an attitude of 
inquiry 
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CASE COMMENTARY 

4. , Elliot W. Wisner^ 

Howard J. Sullivan ^ and 
Louise L. Tyler. Instruc - 
tional Objectives . No. 1 in 
AERA Monograph Series on 
Curriculum Evaluation. 
Chicago: Rand McNally and 
Company y 1969. 

5. Bloom y B. S.y and others ^ A 
Taxonomy of Educational Ob- 
jectives^: Handbook I , 
Cognitive Domain and 
Handbook II y Affective 
Domain . New York: David 
McKay Co.^ Inc.^ 1966. 

6. Assistance in writing 
behavioral objectives may 
be obtained from: 

a. Southeastern Education 
Laboratory , Atlanta , 
Georgia 

b. Project Ideals ^ Gaines- 
ville ^ Florida 

c. EPIC Evaluation Center 
Tucson^ Arizona 

C. Ideal Statement 

Statements of objectives 
should include elements which re- 
flect present needs ^ state the 
desired change and^ to some ex- 
tent ^ document the manner in 
which the objectives will be 
measured. The statement of 
objectives should include: 

1. the doer 

2. the overt behavior desired 

3. given conditions under 
which behavior occurs 

4. performance under the 
conditions given 

D. Critique 

Under ••A" in the Illus- 
trative Case^ the given objective 
is a procedural strategy rather 



ILLUSTRATIVE CASE 

B. Given an operational grants 
the proposed school will serve as 

an agent and model in narrowing the 
gap between research and educational 
practice. 

The local school is the 
most appropriate setting for nar- 
rowing the gap between research and 
educational practices. At this 
level of organization y evaluation 
and immediate changes can be 
accomplished efficiently. The most 
desirable and effective means of 
narrowing this gap is through the 
innovative process. 

C. Given an operational grants 
the school will serve as an agent to 
initiate area interest in the im- 
provement of education. 

The lack of sufficient 
state and local funds has made it 
impossible for this school system 
to provide quality education. This 
situation emphasizes the need for 
federal funds. In the past^ federal 
funds have been used for materials 
and equipment; however ^ a lack of 
planning has led to an ineffective 
use of these funds. 

Planning functions have 
been instituted under the planning 
grant and these functions will con- 
tinue under the operational grant in 
order that the most effective use 
of these funds will be insured. 

Opportunity will be af- 
forded for area school personnel 
view this exemplary program of cus- 
tomized quality education and the 
properly planned use of materials and 
equipment. In this way^ educators 
can adapt any portion of the program 
to their own situation at little or 
no additional expense. 

Furthermore^ local support 
for initiating and planning 
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CASE COMMENTARY 

than an actual objective in that 
there is neither a statement of 
measure nor minimal standard 
of performance. Whether the 
doer is the school or the pro^ 
gram is not clarified. 

The doer in the 
statements of outcomes (A 1-3) is 
clearly the learner. The learner, 
however, is not specified in the 
statistical data presented in 
Part One of the project. 

The statements cited 
generally relate to the affec- 
tive area of learning and are 
not easily measured. As noted 
in the sources given above, 
there are three kinds of object 
statements which can be made 
according to the domains of 
knowledge : 

1. affective 

2. cognitive 

3. psycho-motor 

"B" does not specify 
the minimal criteria of perfor- 
mance or measurement. 

As with "A" in the 
Illustrative Case, "C" sets 
forth neither a statement of 
measure nor minimal standards 
of performance. 

However , Ob j ective 
"C" is a good example of the 
expected outcome of a Title III 
project in that it states that 
this system will be a demon- 
stration center which will become 
an agent for change throughout 
the surrounding area. 



ILLUSTRATIVE CASE 

the type of education proposed is 
inadequate. For this reason, pro- 
visions for quality education for 
individuals have been limited. 
Through this proposed program at 
the North Elementary School citizens 
will be able to view improved educa- 
tional practices. 

It is then probable that 
local tax support will be increased. 
This increase would maximize the 
possibilities for adaptations of 
the North Elementary School program 
in other schools. 
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ILLUSTRATIVE CASE 
V. Procedures 

Given an operational grant, the 
North Elementary School will im- 
plement a pilot program which pro- 
vides a customized quality educa- 
tion for each student. 

The following procedures will 
be used in achieving the objec- 
tives of this proposal: 

As the initial procedure/ the 
new faculty, which includes the 
Planning Staff, will be involved 
in the continuous process of 
planning, implementing, and 
evaluating through an intensive 
study during the summer before the 
curriculum is implemented • 

A most important consideration 
in the faculty •s study will be the 
curriculum. 

The faculty must pursue a 
study of the needs of children in 
terms of their social, emotional/ 
physical, and intellectual growth 
and development. They will con- 



CASE COMMENTARY 
V. Procedures. 

A. Title III Guidelines 

Alabama, Florida, Georgia, 
Mississippi, and South Carolina 
require that the procedures be 
stated sequentially. Alabama 
and Mississippi require in addi- 
tion that the reason for 
selecting the procedures be 
stated and that both the con- 
tent and methods of instruction 
be described as related to 
achievement of objectives. 
Alabama and Mississippi specify 
continuing assessment of pro- 
grams and use of the resultant 
information in determining pro- 
ject direction. South Carolina 
requires and Alabama desires 
(when possible) that a schedule 
be submitted of dates and major 
events in the project. 

B. Suggested References 

1. A Manual for Project 
Applicants and Grantees , 
Title III , Elementary and 
Secondary Education Act , 
rev. ed. PACE' — Projects 
to Advance Creativity in 
Education . Washington : 
Government Printing 
Office, 1967. 

2. Alexander, William M. 
A Working Paper on 
Organization for Instruc - 
tion , Chapter IV. Pre- 
pared for Project Ideals 
through Florida Educational 
Research and Development 
Council, March 1967. 



tinue the comprehensive study 



begun by the planning staff of 
the backgrounds and characteristics 
of the children served by the 
school. 

The organizational pattern for 
the school will be one that enhances 
quality education for individuals . 
In terms of vertical organization, 
it must be a pattern that facili- 
tates continuous progress . 

The behavioral objectives for 
each child in relation to the con- 
tent (skills , concepts , processes ) 
will be determined as a result of 
the diagnosis, indicating the 
child's position in all areas on 
the growth and development con- 
tinuum. 



3. Goodlad, John. Planning and 
Or ganizing for Teaching , 
V7ashington: National Educa- 
tion Association, Project on 
"n-^truction, 1963 . 
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4. "Planning and Effecting 
Needed Changes in Education 
No. 3 of Designing Education 
for the Future Series , eds. 
Edgar L. Morphet and Charles 
0. Ryan. An Eight State 
Project- New York: 
Citation Press, 1969, 

5 . Cook , Desmond L . Program 
Evaluation and Review 
Technique , Applications to 
E ducation , Cooperative 
Research Monograph No : 17. 
A publication of the Bureau 
of Research. Washington: 
Government Printing Office, 
1966. 

C. Ideal Statement 

The Procedures section 
should contain the sequence' of 
activities and practices in 
which specified content, method, 
and techniques are expected to 
achieve the objectives pre- 
viously stated. Alternative 
procedures should be reviewed 
and noted and the sequences 
should be expressed in both 
written form and as a chart 
which depicts the paths of 
action . 

D. Critique 

There is a significant 
difference between what a pro- 
ject proposes to do (outcomes) 
and the procedures (strategies 
and activities) which are 
intended to accomplish the out- 
comes. There are two kinds of 
outcomes in a proposal: termi- 
nal and procedural. Terminal 
outcomes express the final 
intentions of the program and 
are best phrased as behavioral 
objectives (see Objectives, p. 
16) . Procedural outcomes con- 
cern the indicated strategies 
and activities which are to be 

ERiC 
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ILLUSTRATIVE CASE 

To achieve certain objectives 
to meet each child's needs, the 
teacher will at times prescribe 
specific activities; at other times 
and especially as children progress, 
he will present many alternative 
activities from which the child 
may choose. 

As students complete their 
activities, evaluation takes place. 
This evaluation will be in terms 
of the objectives, which have 
been written in behavioral terms 
with specific outcomes. 

As teachers work with students, 
they will begin evaluation to diag- 
nose their needs in terms of the 
student's social, emotional, physi- 
cal, and intellectual growth and 
development. The child's position 
on the growth and development con- 
tinuum will be established not by 
his age, but by his characteristics 
as an individual . 

Uniqueness of each student re- 
quire5=; a customized program which 
actively involves him in seeking 
a goal . When he knows what the 
goal is, and when the goal has 
meaning for him, the child is 
committed to its attainment. 
Herbert A. Thelen explains it 
this way: 

"... the student captains 
himself ; he seeks information, 
he listens to relevant opinions 
of the teacher and of other 
students, he knows when 
he is making progress; he 
thinks about what he is 
doing. " 

In a customized program the 
student knows his status at all 
times. Some students will require 
individual planning every day and 
others will need it once each week; 
however, the success of the 
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employed to accomplish terminal 
outcomes. Procedural outcomes 
need not be phrased as behavioral 
objectives, although they may 
represent behavioral changes 
and may be measured by quali- 
tative as well as quantitative 
means . 

In this proposal, the proce- 
dures are not sequenced and 
matched to the objectives or 
needs. As noted previously 
(under the "Objectives" critique) , 
the probable cause is that the 
objectives pertain to a learning 
strategy rather than learner- 
oriented needs. Hence, the 
objectives are more nearly pro- 
cedural outcomes . 

This critique of the pro- 
cedures is based on the sequencing 
of procedures with objectives, 
which we have considered pro- 
cedural , rather than behavioral. ' 

The procedures in the 
Illustrative Case are not con- 
sistent with the objectives 
(Part IV, p. 16). However, the 
planning, implementing, and 
evaluating process and recycling 
process enumerated here would 
be important in developing 
procedures for any stated ob- 
jectives . 

These statements do 
represent excellent plans for 
curriculum development with 
regard to the needs of children. 
However, they are again incon- 
sistent with the stated objec- 
tives. In essence, these state- 
ments are procedures which indicate 
a continuation of planning 
rather than implementation. 

All materials quoted in the 
narrative text should be properly 
documented with footnotes. The 
quotation from Thelen is not pro- 
per ly documented. 

ERLC 
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continuous progress program rests on 
this planning being done when it is 
needed. Teachers will use the after- 
noons for consultation with 
co-workers concerning individual stu- 
dents and the total program. Also, 
the teachers will utilize the after- 
noons for conferences with students 
and parents. However, the activities 
of the specified afternoons will all 
be associated with the immediate 
needs of students in their customized 
programs. This will insure each 
student a program in which his max- 
imum or ceiling is determined by 
his own ingenuity, perserverance 
and capacity, and not by a teacher 
or textbook. 

After studying the child, the 
teacher will work with him in 
evaluating his emotional, physical, 
intellectual, and social growth. 
Together the teachers and child 
will discover opportunities that will 
lead the child to develop a positive 
self-concept , intelligent behavior , 
and a commitment in life. 
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VI. Emphasis 

A. Title III Guidelines 

Alabama and Mississippi 
do not require a section on 
"Emphasis." Mississippi guide- 
lines state in Chapter I that 
"priority (is given) to innova- 
tive and exemplary ... programs." 
Alabama's Project Prospectus 
and Statistical Report , (Section 
A) provide for applicants to 
indicate whether the project is 
innovative, exemplary, or 
adaptive, Georgia anr'> Florida 
guidelines are identical in 
their requirements for a descrip- 
tion in the Narrative section 
of how the project is innovative, 
exemplary, or adaptive. In 
the initial application, both 
states make room for project 
emphasis to be indicated. 
Georgia makes no such provision 
in its prospectus. South 
Carolina does not mention 
an Emphasis section in the 
Narratlvjs but does require an 
indication in the statistical 
section. 

B. Suggested References 

1. Applicable State Guidelines, 
obtainable from the State 
Department of Education. 

2. A Manual for Project 
Applicants and Grantees , 
Title III , Elementary and 
Secondary Education Act , 
rev. ed. PACE — Projects 
to Advance Creativity in 
Education. Washington: 
Government Printing Office, 
1967. 

3 . Catalog of Educational Changes 
in Ohio Public Schools. Co- 
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Education, The Ohio State 
Uni vers ity , 1966. 



ILLUSTRATIVE CASE 
VI. Emphasis 

In Perspective on Educational 
Change , William Alexander states that 
in curriculiam change, along with the 
need for more comprehensive theory, 
the need exists for more models in 
practice. He calls these models 
demonstration centers, established 
to try out and demonstrate new 
and modified curriculxom designs. It 
is recognized that exemplary ele- 
mentary school programs' are in 
existence in various localities 
throughout the country; however, 
there are no exemplary programs 
in this area. In addition, it is 
likely that the exemplary programs 
in other parts of the country 
might not be structured to meet 
the educational needs of students in 
this area. Therefore, the pro- 
posed program is exemplary in that 
it will demonstrate ways quality 
education can be provided for each 
child in the area. 

Bob Keuscher, in Individual- 
ization for Instruction : A Search, 
gives a number of reasons why in- 
struction MUST be individualized: 

A. Philosophically it is con- 
sistent with the principles 
upon which our form of govern- 
ment, which spawned our educa- 
tional system, is based. 

B. The very nature of our 
democratic system and the way 
it functions demand knowledge- 
able, thinking participants. 

C. Assembly-line methods 
result in mass-produced, 
standardized citizens at the 
expense of individuality. 

D. As society grows increas- 
ingly complex, there is a 
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4. Stufflebeam, Daniel L. A 
Methodology for a Survey 
Study of Educational Change , 
Columbus , Ohio : Evaluation 
Center, School of Education, 
The Ohio State University, 
1967. 

C. Ideal Statement 

The ideal case for 
emphasis should reflect the 
justifying aspects of the 
proposal for purpose, needs 
objectives, and procedures 
from one or more points of 
view and the justification of 
their use. 

D. Critique 

The Illustrative Case 
justifies its emphasis on 
"customized instruction" basic- 
ally by supporting statements on 
individualized instruction. These 
statements indicate that "cus- 
tomized" was used merely to 
give the tone of newness to 
the proposal, although "individ- 
ualized" would have been just as 
definitive. The justification 
made for emphasis on the 
stration aspects of the 
reading portion of the program 
is not supported on the basis 
of proximity of a demonstration 
clinic for the surrounding area, 
or by the singular statement by 
William Alexander. The emphasis 
on demonstration should have 
been supported by the methods of 
demonstration planned. These 
methods might be elaborated on 
in the Dissemination section. 
The operation, of a teacher 
internship and workshops are 
suggested means of demonstration 
and emphasis. 

As was pointed out in 
Section V, quotations should be 
documented in footnotes. Three ap- 
"'Q" here without documentation. 

ERIC 
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■ 

greater demand for a diver- 
sity of talents and skills. 

E. The most efficient way 
to educate is to focus on 
the product 'rather than just 
the process. 

In providing customized quality 
education the uniqueness of individ- 
uals as a resource is recognized and 
nurtured. Madeline Hunter emphasizes 
this in the following statem.ent; 

"When we consider 
individualization of instruc- 
tion, we find we have a power- 
ful tool to Achieve any end in 
education, for this 'means' 
is based on valid. application 
of current research to 
facilitate learning. " 

Moreover, the proposed develop- 
mental program is innovative in 
that its fulfillment will rr\^\e 
available to administrators, tea- 
chers, and other interested persons 
within this part of the state an 
exemplary elementary program. In 
this model school these persons 
will be able to see promising 
practices of customized instruc- 
tion for individuals in action — 
practices which may easily be 
adapted to their schools. Hope- 
fully, through this process, 
quality education for all individuals 
can be provided. 
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VII. Planning 

A. Title III Guidelines 

Alabama and Mississippi 
require a description of (1) the 
past or future planning; (2) 
participation of other agencies^ 
public and private, and of 
school personnel; and (3) the 
resources needed to implement the 
program including personnel, 
time, equipment, facilities and 
money. Georgia and Florida re- 
quire essentially the same in- 
foirmation but specify descrip- 
tions of (1) state agency help 
in planning, (2) any planning 
grants, (3) how federal support 
will be phased out, and (4) how 
project funding supplements 
rather than supplants local 
financial support. South 
Carolina asks simply for a des- 
cription of the planning that 
took place in designing the 
project and the people and 
agencies involved. All five 
states require letters of commit- 
ment from agencies involved. 

B. Suggested References 

1. Applicable State Title III 
guidelines . 

2 . A Manual for Project 
Applicants and Grantees , 
Title III , Elementary and 
Secondary Education Act , 
rev. ed. PACE — Projects 
to Advance Creativity in 
Education. Washington: 
Government Printing Office, 
1967. 

3. "Planning and Effecting 
Needed Changes in Education," 
No. 3 of Designing Education 
for the Future Series , eds. 
Edgar L. Morphet and Charles 
0* Ryan. An Eight State Pro- 
ject. New York: Citation 

O ress, 1969. 
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VII. Planning 

A. Under the planning grant, 
the Planning Staff was employed and 
has initiated the following acti- 
vities : 

1. Participation by 
educational and cultural agencies 
includes : 

a. meetings with representa- 
tives from the following 
agencies : 

1) City School Board 

2) Education Committee of the 
City and County Chamber 

of Commerce 

3) City and County government 

4) Civic organizations 

5) Mass communication media 

6) State trade school 

7) Air Force Base 

8) Air Force Base Elementary 
School 

9) Parent-Teacher groups 

10) Private schools 

11) Children's Home 

12) Young Men's Christian 
Association 

13) Local businesses and 
industries . 

b. Use of the resources of 
the local public Library. 

c . Utilizing professors from 
a nearby university's school 
of education as consultants 
and advisors. 

d. Discussions and observa- 
tions by local school personnel 
from another city school system. 
This system is operating Pro- 
ject AIM under Title III. 
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C. Ideal Statement 

Planning identifies 
needs, establishes objectives, 
and projects the resources, re- 
lationships, and evaluation re- 
quired to operate the project. 

D. Critique 

This section is a good 
example of reporting the planning 
efforts and follows the PACE 
Manual in every respect. 

The broad range of 
planning activities, particular- 
ly with teachers, indicates 
that every effort was made to 
capitalize on the total re- 
sources of the school and 
community. The planning 
activities are critical in 
developing a successful 
project. 
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2. Participation by 
teachers and other school personnel 
includes : 

a. Orientation meeting for 
principals in the system 
concerning the nature of the 
grant . 

b. Orientation program con- 
cerning the planning grant 
at the West Area Superinten- 
dents ' meeting . 

c. Sharing, through written 
and oral communiques, of 
professional literature , 
current research, and obser- 
vations of innovative pro- 
grams . 

d. Sharing of tapes and 
films of innovative programs. 

e. Seminars for administra- 
*:ors concerning agents for 
educational change . 

f. Discussions and inter- 
actions with planning staffs 
within and among faculties 
on their ideas for providing 
quality education. 

g. Saturday seminars for 
two representatives of each 
system school with compen- 
sation. These seminars will 
be open to all others 
interested in attending. 

h. An advisory committee to 
the Planning Staff, composed 
of teachers ana principals 
in the system. 

i. Seminars and workshops 
with consultants . 

B. On September 1, 1967, 
the Planning Staff began their work 
by collecting and reading current 
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professional literature. 

1. The staff developed 

a philosophy and general objectives 
on the basis of sound educational 
knowledge and beliefs. 

2. The staff began devel- 
oping a professional library, which 
was expanded throughout the year. 

3. The staff utilized 
the services of consultants in 
examining and evaluating the 
direction of the program, 

4. The Planning Staff 
corresponded with outstanding edu- 
cators in the United States in an 
attempt to identify schools with 
innovative practices. From the 
schools identified , the staff 
visited those which they felt would 
be most profitable. 

5. Among the schools 
visited, those which appear to 

the Planning Staff as most success- 
ful in meeting the needs of 
individuals are : 

Glenallen Elementary School, 
Montgomery County, Md. 

Forest Grove Elementary 

School, Montgomery County, 
Md. 

Bushey Drive Elementary 

School, Montgomery County, 
Md. 

Oakleaf Elementary School, 

Pittsburgh, Pa. 
Hamilton Elementary School, 

Newton, Mass . 
Horace Mann Elementary School, 

Newton, Mass, 
Adams Elementary School , 

Quincy , Mass . 
University Elementary School, 

Los Angeles, Calif. 
Andres Arevalos School, 

Huntington Beach, Calif. 
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6. During the visitations, 
the staff capitalized on opportuni- 
ties for discussion with: 

a. Dr, Marie Decarlo, an 
area director, and six prin- 
cipals in Montgomery County, 
Maryland 

b. Representatives from the 
Montgomery Anniston Center 
for the Study of Instruction 
(MACS I) group 

c. Curriculum specialist 
in Pittsburgh, Pennsylvania 

d. Principals of the schools 
visited in the metropolitan 
area of Boston, Massachusetts 

e. Dr. Robert Anderson, 
Professor of Education, 
Harvard University 

f . Subject specialists 

at educational development 
centers 

g. Principals of schools 

in the Los Angeles, California, 
area 

h. Mr. Bob Keuscher, Assis- 
tant Director, and the Research 
and Development Staff of the 
Institute for the Development 
of Educational Activities 

7. Information dis- 
cussions led by the Planning Staff 
will be given to potential patrons 
of the North Elementary School. 

8. The Planning Staff 
will conduct in-depth studies with 
faculties who have previously 
worked with children who have 
chosen to attend the North 
Elementary School. 

9. The Planning Staff 
will participate in hiring the 
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faculty for the North Elementary 
School . 

10. The writing of this 
proposal as well as the organiza- 
tion of the participation proce- 
dures in Section VII A are the 
work of the Planning Staff. 

C. The State Director of 
Title III of P.L. 89-10 has been 
involved in the planning of this 
program since its inception. He 
has provided continual consultant 
services regarding the planning of 
this proposal permitted under P.L. 
89-10, Title III. 

D. The city board of 
education received funds (for a 
Planning Grant) in the amount of 
$90,016.85 under P.L. 89-10, 
Title III. 

E . As previously stated , 
the funds from this proposal will 
be used to: 

1 . Provide a customized 
quality education for each child 
in North Elementary School. 

2 . Narrow the gap 
between research and educational 
practice . 

3. Initiate area 
interest in improved education. 

F. This program of cus- 
tomized quality education cannot 
operate without the approval of 
this proposal because of the lacJ. 
of adequate local support for 
education. Funds are needed for 
the initial expenses to implement 
this model exemplary program, 
beyond that which the applicant 
agency can provide. Hopefully, 
the successful operation of the 
North Elementary School will result 
in increased local tax support for 
the continual implementation of 
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quality education. 

G. The only activity related 
to the proposed program has been 
the Planning Grant under P.L. 
89-10, Title III, the past year. 
No local support was given in 
connection with this planning 
grant. Funds to implement this 
model program beyond this system's 
normal per pupil expenditure must 
be provided under this proposal. 
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VIII. Participation of 

Nonpublic School Children 

A, Title III Guidelines 

Neither Alabama nor 
Mississippi includes a section 
on private schools in the 
narrative portion of the pro- 
posal. Both, however, require 
in the Planning section, that 
the applicant show how the 
project will benefit children 
and teachers in private non- 
profit schools, and that plans 
for private school participa- 
tion be documented. Florida, 
Georgia, and South Carolina 
devote a seqtion to private 
nonprofit schools. Florida 
and Georgia require that any 
arrangements relative to the 
loan of project equipment be 
documented as to basis and terms 
for such loans. Only South 
Carolina requires that planning 
participation by nonpublic 
school personnel be described. 

B, Suggested References 

1. Applicable State Title III 
Guidelines . 

2. A Manual for Project 
Applicants and Grantees , 
Title III , Elementary and 
Secondary Education Act , 
rev. ed. PACE — Projects 
to Advance Creativity in 
Education . Washington : 
Government Printing 
Office, 1967. 

C, Ideal Statement 

When required, the 
section on participation of 
nonpublic school children is 
expected to delineate any 
involvement of nonpublic school 
personnel and students in the 
O set. 
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VIII. Participation of 

Nonpublic School Children 

A. Children in private 
schools in the geographical area 
will benefit through the participa- 
tion of their teachers in activities 
sponsored by the operational grant. 
These teachers will participate in 
the following activities planned 
for school personnel : 

1. Visitations to ob- 
serve practices in the North 
Elementary School 

2. Evaluation of inno- 
vative practices in the North 
Elementary School 



strators 



teachers 



3. Seminars for admini- 



4. Seminars for 



5. 

matter areas 



Workshops in subject 



6. Sharing information 
obtained from reading professional 
literature and current research, 
as well as from observing innovative 
school programs in other areas 
through oral and written communiques, 

B. This project does not 
involve the lending of educational 
equipment. 
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D. Critique 

This proposal limits 
the participation to teachers 
in the nonpublic schools and 
does not actually involve the 
pupils. Where appropriate, 
it is desirable that children 
participate directly in such 
programs . 
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IX. Evaluation 

A. Title III Guidelines 

Alabama^ Florida^ 
Georgia, and Mississippi require 
a description of the methods, 
techniques, and procedures to be 
used in assessing the degree to 
which objectives of the program 
are met. They also require an 
estimate of the costs of evalu- 
ation and a description of the 
instriaments to be used in the 
evaluation. Mississippi requires 
an explanation of "how the evalu- 
ation procedure is built into the 
proposed project activities." 
South Carolina specifies process 
evaluation and requires assess- 
ment on a continuing basis as well 
as product evaluation ^ In South 
Carolina, a description is re- 
quired of the means "used in 
obtaining qualitative and quanti- 
tative measures of the extent to 
which objectives are achieved," 
That state also requires a de- 
scription of measuring instru- 
ments and an estimate of cost, 

B. Suggested References 

1. Cook, Desmond L., Program 
Evaluation and Review 
Technique, Cooperative 
Research Monograph No. 17. 
Washington : Government 
Printing Office, 1966. 

2. Sullivan, Howard J., "Objec- 
tives, Evaluation and Im- 
proved Learner Achievement," 
Instructional Objectives , 
No^S, AERA Monograph Series 
on Curriculum Evaluation. 
Chicago: Rand McNally & Co., 
1969, pp. 65-99. 

3. Applicable State Title III 
Guidelines 

O 
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IX. Evaluation 

In determining the degree to 
which objectives of the proposed pro- 
gram are achieved, a variety of tech- 
niques may be used. In Perspectives 
on Educational Change , Egon Gutoa 
says : 

A most important tactic in planning 
field studies is to lean more heav- 
ily upon logical inference than 
upon statistical inference. It has 
been common in previous field stud- 
ies to set only the most simple- 
minded hypotheses for testing but 
to depend upon an elaborate statis- 
tical approach in reaching conclu- 
sions. We have now repeatedly made 
the point that field studies can- 
not meet the assumptions of clas- 
sical systems and design, nor in- 
deed, do we want them to» To rely 
heavily upon the statistical 
treatment thus, seems to be the 
height of folly. 

A. In terms of the proposed 
program, the devised evaluative 
techniques are congruent with 
Guba's statement. Evaluation is 
imbedded in the operation of this 
program. The generating process 
for customized quality education 
is planning, .implementing/ and 
evaluating (PIE) . Some students 
require individual planning and 
evaluation each day, while others 
need them once each week; however, 
the success of the continuous pro- 
gress program rests on the planninc 
and evaluation being done when th 
are needed. This is to say that 
evaluation is built-in to allov; the 
curriculum to be one of continuous 
progress for each individual. The 
child's position on the growth and 
development continuum in all areas 
will be established not by his age 
but by his characteristics as an 
individual. After studying the 
child, the teacher will work with 
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4. A Manual for Project Appli - 
cants and Grantees y Title IH f 
Elementary and Secondary Edu - 
cation Act y rev . ed . PACE — 
Projects to Advance treativty 
in Education. Washington: 
Government Printing Office ^ 
1967. 

5. Structure and Scheme for the 
Evaluation of Innovative Pro- 
grams y Issue 2. Tucson^ 
Arizona: EPIC Evaluation 
Center. 

6. Stuff lebeamy Daniel L.^ Robert 
L. Hammond y and Egon Guba. 
Planning and Implementing 
Title III Evaluation . State- 
ment prepared for the Division 
of State Agency Cooperation. 
Washington: U.S. Office of 
Education^ April 22, 1968 
(Manuscript) . 

7. "Toward a Science of Educa- 
tional Evaluation/' Educa - 
tional Technology y VIII ^ No. 14 
(July 30, 1968) Tpp. 5-12. 

8. "The Use and Abuse of Evalua- 
tion in Title III«" Theory 

♦ into Practice , VI , No"I 5 
(June 1967) . 

9. Stake, Robert E., "Opinion of 
Evaluation of Title III, writ- 
ten for the Committee of Spe- 
cial Consultants." Urbana, 
111.: Urbana Center for In- 
structional Research & Curri- 
culum Evaluation (CIRCE) , 
Univ. of Illinois^ 

10. AERA Monograph Series on 
Curriculum Evaluation, #1 and 
#2. Chicago: Rand McNally, 
1967. 

11. "The Countenance of Educational 
Evaluation," Teachers College 
^ ecord , LXVIII, No. 7 (April 
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him in evaluating his emotional, 
physical, intellectual, and social 
growth; together the teachers and 
the child will provide opportunities 
for him to develop a positive self- 
concept., intelligent behavior and 
a commitment in life to the degree 
that he is able. 

Techniques of evaluation are 
described below: 

1. Compare the individual's 
score on tests at the beginning and 
at the end of the year to study his 
achievement. Achievement tests 
which have high reliability are 
Stanford Achievement, Metropolitan 
Achievement, and California Achieve- 
ment. 

2. Foster immediate identi- 
fication of difficulties by child 
and teacher through teacher-devised 
tests based on behavioral objectives. 

3. Keep observation and anec- 
dotal records of pupil behavior by 
the teacher. 

4. Communicate with parents. 

5. Require self-evaluation 
by students. 

6* Compare, in time lapse, 
students' results on physical fit- 
ness test. 

7. Utilize videotapes to 
record, for teacher analysis, pupil 
behavior and peer relationships. 

8. Compare students' percep- 
tions in May.. 

9. Encourage interaction be- 
tween students and pupil personnel 
staff member. 

10. Evaluate practices being 
tried and maintain files of prac- 
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C, Ideal Statement 

Evaluation consists es- 
sentially of ass'essing the degree 
to which the target population 
acquires the behavior and capa- 
bilities specified in the objec- 
tives. Changes in learner behavior 
are the grist of evaluative acti- 
vities in education. 

An example of good design 
for evaluating a proposal is out- 
lined by the Tennessee State De- 
partment of Education in Design 
fo r Tennessee Assessment ana Eval- 
uation of Title III^ E,S,E,A , The 
information below makes clear many 
of the evaluation problems to be 
dealt with in building evaluation 
procedures into a proposal: 

Phase I - Status Evaluation 

Define operational context. 
Assess current status. 
Identify educational needs. 
Identify problems underlying 

educational needs. 
Establish appropriate base- 
line data. 

Phase II - Planning Evaluation 

Set broad goals on findings 
of Phase I, 

State objectives operationally. 

Specify strategy alternatives. 

Identify design alternatives 
for implementing strategy, 

Detemine means of measure- 
ment. 

Develop judgmental criteria. 
Assess capabilities of carry- 
ing out specific strategy 
and design. 
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tices proven through the innovative 
process. Data will be kept on the 
usefulness of the practice with 
regard to the child^ his learning 
pattern, and the teacher, 

11, Keep records of: 

a. The number of inquiries and 
the number of visitors; also the 
comments about the school. 

b. The number of requests for 
resource people from the North 
Elementary School faculty to 
work with particular schools, 

c. The attendance records of 
the seminar meetings for admi- 
nistrators and teachers, 

d. The number of self- 
evaluations that begin to take 
place and changes that are evi- 
dent in individual local schools. 

The success of this program 
is dependent on effective and effi- 
cient evaluation. Local school 
personnel need training in evalua- 
tion. Thus, a proficient evalua- 
tion consultant will be employed 
to work with the North Elementary 
School staff, A team of educators 
from within the state will also be 
employed to evaluate the extent to 
which each objective of this propo- 
sal has been achieved, 

B, Specific instrimients to 
be used in the evaluations will be 
determined with the aid of a con- 
sultant, 

C, The total estimated cost 
included in the summary budget ear- 
marked for evaluation is $1,200, 
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Phase III - Operational Evaluation 

Develop or select measurement 

instr\aments . 
Make periodic observations. 
Maintain record of events and 

activities • 
Analyze data. 
Feedback data. 
Identify design defects or 

potential causes of failure. 

Phase IV - Final Evaluation 
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Collect data for total pro- 
gram. 

Analyze data concerning pre- 
and post-status and change 
measures . 

Interpret data in terms of 
judgment:al criteria. 

Formulate recommendations for 
re-cycling, further imple- 
mentation, modification, 
and revision. 

Disseminate results as part 
of the evaluation. 

D. Critique 

The evaluation statements 
as presented are not consistent 
with the statements of objectives. 
Objective "B" in the Illustrative 
Case, for instance, states; 

"Given an operational grant, 
the proposed school will 
serve as an agent and model 
in narrowing the gap between 
research and educational 
practice. " 

Items 1 through 11 do not 
indicate that the gap between re- 
search and educational practice 
has been narrowed. However, the 
data provided in Items 7 and 10 
coulc provide some subjective in- 
formation with regard to narrowing 
thi jap. 
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Among the points which 
could be made about this evalua- 
tion design are: 

1. The technique of 
Evaluation #1 indicates normative 
tests are to be used to evaluate 
an ordinal program. 

2. Among the objectives 
having to do with the learner in 
"A" under Objectives of the Illus- 
strative Case, there can be iden- 
tified objectives in the three 
domains: affective, psychomotor 
and cognitive. It should be 
pointed out that affective learn- 
ing is most difficult to measure, 

3. Some of the techniques 
of evaluation listed could be con- 
strued to be ordinary events of 
school life. These would not 
necessarily be included (e.g., #4 
is non-specific) . 

4. The last paragraph 
of "A" and also "B" indicate that 
no design for evaluation actually 
exists in this proposal. Gene- 
rally the use of certain non- 
specific adjectival and adverbial 
modifiers in evaluation sections 
of the proposal are indications 
of poorly designed evaluations. 
These kinds of modifiers include 
words such as "adequate," "excel- 
lent," "effective," and "effi- 
cient." Allusions to evaluation 
planning and the employment of 
consultants to evaluate the extent 
to which each objective has been 
achieved are indications that the 
proposal writers have considered 
evaluation in its most restrictive 
form. 



5. Under Item "C," the 
estimated cost should indicate 
the amounts budgeted for instru- 
mentation, consultation, materials , 
and printing/reproduction. The 
Q it specified does not appear 
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to be reasonable in view of the 
instruments, consultants, and 
other suggested expenditures , 
unless these costs are to be 
shared by cooperating agencies . 
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X. Dissemination 

A. Title III Guidelines 

Alabama and Mississippi 
require a description of provi- 
sions for publications, con- 
ferences, visitations, and other 
means of dispersing information 
about the project, along with 
an estimate of the cost of 
dissemination. Both Alabama 
and Mississippi place dissem- 
ination under Planning in 
their guidelines. Florida 
and Georgia require the same 
information but devote a major 
section to dissemination. 
South Carolina also allots a 
section to dissemination and 
requires that it take place 
initially in the geographical 
area served by the project 
and subsequently in other areas . 
South Carolina also requires 
cost estimates. 

B . Suggested References 

1 . A Manual for Project Appli - 
cants and Grantees , Title 
III , Elementary and Secon - 
dary Education Act , rev. ed. 
PACE — Projects to Advance 
Creativity in Education. 
Washington : Government 
Printing Office, 1967. 

2. Applicable State Title III 
Guidelines . 

3. National School Public 
Relations Association , 
1201 16th Street NW 
Washington, D.C. 

C. Ideal Statement 

Most dissemination plans 
fail to include strategies for 
measuring the success of informa- 
tion programs. Very often, dis- 
semination efforts are carried out 
O 
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X. Dissemination 

Because the Planning Staff feels 
that dissemination is such a vital 
aspect of the effort to initiate 
area interest in improving educa- 
tion, as part of the North Elemen- 
tary School faculty they will assume 
responsibility for this function. 

Plans are being made to dis- 
seminate information in the fo},- 
lowing ways: 

A. Informative leaflets will 
be mailed to local and area schools 
and superintendents; community cul- 
tural and educational agency repre- 
sentatives; local, state, and na- 
tional professional organizations, 
and the State Department of 
Education. 

B. Progress reports will be 
sent to the State Department of 
Education, to the United States 
Office of Education, and to in- 
terested persons requesting in- 
formation. 

C. The seminars for admini- 
strators and teachers in the city 
and the surrounding area will also 
be a means of disseminating infor- 
mation about the program. These 
representatives will share the in- 
formation with their faculties. 

D. Announcements of seminars 
and workshops with consultants will 
be made at all planned activities. 
Notifications will be mailed to 
local and area educators prior to 
scheduled events. 

E. Procedures for observations 
in the school are being made. 
Visitors will be scheduled for an 
orientation to the philosophy and 
observations in the modules. Ob- 
servations will also be made using 
the television system. This 
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by the Project Director, This 
person is not always the one 
who can devote the attention 
required for such efforts to 
be consistent, timely and 
successful. Careful planning, 
periodic evaluation and compe- 
tent persons in charge of 
dissemination should be speci- 
fied in this section. 

The best and only truly 
effective dissemination is that 
which results in the replication 
of good practices in new situ- 
ations. 

D. Critique 

The proposal does not 
present a dissemination plan 
which parallels the evaluation 
schedule in order to capitalize 
upon ongoing activities. 
However, the plan presented here 
does cover many of the alternative 
dissemination activities which 
could convey to the various 
publics much information about 
the program. 

No estimate is made of 
the cost of dissemination. A 
statement of estimated dissemina- 
tion costs is suggested by state 
guidelines. The statement of 
cost should be included in the 
chapter on dissemination in 
addition to its inclusion in the 
budget. 



ILLUSTRATIVE CASE 

method will greatly facilitate dis- 
cussions of activities during ob- 
servation without disturbing 
the children. 

P. Once the North Elementary 
School program is well under way, 
teachers will be available for con- 
sultant services. These teachers 
will work with other faculties in 
their innovative endeavors . 

G. Specific plans are being made 
for parental orientation prior to 
the opening of school and throughout 
the first few months. Parents 
working in the schools will be vital 
to the functioning of the programs 

as well as to spreading "the good 
news." Meetings with representa- 
tives from educational and cultural 
agencies are regularly scheduled for 
reporting progress and sharing ideas. 
This dissemination to parents and 
community agencies is primarily by 
oral communication . 

H. The North Elementary School 
faculty will be available for dis- 
cussions at various community func- 
tions , such as meetings of civic 
clubs, service clubs, and the local 
government. 

I. Bibliographies of suggested 
readings will be made available to 
interested persons. 

J. Faculty members from schools 
in the system will participate in 
the 19 — Summer School Program at 
the North Elementary School. 



ERiC 



CASE COMMENTARY 

XI. Qualifications of 

Professional Personnel 

A. Title III Guidelines 

Alabama and Mississippi 
guidelines dictate that (1) the 
number of personnel by position, 
job description, and qualifica- 
tions be included along with 
(2) the time, the location, 
and conditions under which 
consultants will work (both 
states placft this information 
under Planning) . They re- 
quire resources, a descrip- 
tion of the assistance sought, 
and the relation of the con- 
sultant to regular staff mem- 
bers. Florida and Georgia 
require information in addi- 
tion to that above, i.e. 
salaries, length of service, 
percent of full-time involve- 
ment, a description of the 
responcibilities and the mini- 
mum acceptable qualifications 
for each position. Florida 
and Georgia also require that 
this section reflect the 
employment status, i.e. 
commitment, of orofessional 
personnel named in the con- 
tract. South Carolina requires 
information on three classes 
of project employees: (1) pro- 
fessional, (2) consultative, 
and (3) nonprofessional- In 
each case, the number of per- 
sonnel needed, job descriptions, 
and distinction between 
sources of payroll funds is 
required. 

B . Suggested References 

1. Applicable State Title III 
Guidelines . 

2. "Planning and Effecting 
Needed Changes in Education," 
No. 3 of Designing Education 
for the Future Series . 
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XI. Qualifications of 

Professional Personnel 

A. The professional personnel 
needed to implement this program 
include the following: 

1. Program Director 

2. Teaching Supervisors 
(four — one in each module) 

3. Materials Center Specialist 

4. Pupil Personnel Specialist 

5. Art, Music, and Physical 
Education Specialists 

6 . Kindergarten Specialists 

7. Consultants (as needed) 

The salary scale for the staff 
is shown, on the chart following 
this section. Salaries are some- 
what higher than other salaries 
within the system to make possible 
the recruitment of professionally 
qualified people. 

B. The qualifications for 
each position are as follows: 

1. The Program Director will 
devote full time to the di- 
rection and implementation of 
the proposed program. He will 
be directly responsible for 
coordinating the efforts of the 
entire staff toward achieving 
the objectives of this propc ^al. 
This director will have wxdc 
experiences and training in 

the field of education, with an 
orientation toward change and 
the initiation of innovative 
practices. He will hold a 
Master's Degree with extensive 
postgraduate study . 

2. Each Teaching Supervisor 
will have a Master's Degree in 
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Chapter 4. Eds. Edgar L. 
Morphet and Charles O. 
Ryan. An Eight State Pro- 
ject. New York: Citation 
Press, 1963, pp. 65-88. 

C. Ideal Statement 

Strategies and pro- 
cesses of change must include 
at least as much attention to 
the development of professional 
and human competence as they do 
to the other supporting and 
enabling aspects of education. 

D. Critique 

1. Selection of the 
Program Director should depend 
at least as heavily on his 
ability to handle people as on 
his technical competence . 

2. Vitae for all 
program personnel should be 
filed and kept current. 

3. The size and 
scope of the project suggests 
that a full-time evaluator is 
needed. 

4. Job descriptions 
and classifications for per- 
sonnel have been accomplished 
in the proposal to a minimal 
degree. Some elaboration should 
be made with regard to actual 
tasks and personnel assign- 
ments to these tasks. 



ERIC 



ILLUSTRATIVE CASE 

Education and extensive 
experience in modern educational 
techniques . As the coordinator 
of a module, he will work 
closely with the Director and 
other teachers in implementing 
the proposed exemplary program. 

3. The Materials Center 
Specialist will have a Master's 
Degree in Library Science and 
experience oriented toward 

the library as a materials 
resource center for the entire 
school. He will work mainly 
with children in developing 
skills and techniques in the 
selection and use of materials. 
This specialist will also aid 
teachers in the selection and 
utilization of materials to 
implement this model program. 

4. The Pupil Personnel 
Specialist will have a Master's 
Degree with an undergraduate 
degree in Elementary Education. 
This person will aid those 
involved in securing informa- 
tion concerning child growth 
and development in all areas 
needed to implement a program 
of quality education for 
individuals. 

5. Art, Music and Physical 
Education Specialists will have 
a teaching certificate in their 
respective areas and previous 
experience in elementary educa- 
tion. These Specialists will 
work mainly with the faculty 

to increase teaching competence 
in content areas. They will 
work with groups of children 
when it is the best means for 
providing a learning activity 
for a child. 

6. Each Kindergarten Spe- 
cialist will have a teaching 
certificate in his area and 
previous experience working 
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with young children. He will 
assist in planning and organ- 
izing the preschool summer 
program. 

The Principal and twelve 
teachers, whose salaries 
during the regular school year 
are paid by the applicant 
agency, will work in their same 
or comparable positions for 
the summer program of 19 — • 

C. The qualifications of 
key program personnel are: 

1. The Program Director has 
extensive teaching experience 
in a program emphasizing the 
individualization of instruc- 
tion. She also has had two 
years' experience as a junior 
high school science teacher. 
She has served as Coordinator 
of the Planning Grant and as 
Science Coordinator for the 
Planning Grant Staff. 

The Director has a Bachelor's 
Degree in Elementary-Secondary 
Physical Education and a 
Master's Degree in Secondary 
Education. She also holds a 
Type AA Certificate in Educa- 
tional Supervision and 
Curriculum^ a Type AA Certifi- 
cate in Elementary-Secondary 
Teaching, and a Type AA Certif- 
icate in Educational Administra- 
tion. While attending the 
state university, she had 
assistantships in the Curricu- 
lum Laboratory and in Educa- 
tional Research. 

2. Two teaching supervisors 
have been selected. Their 
qualifications are as follows: 

a. The Teaching Super- 
visor has two years' teaching 
experience in the elementary 
school. He has served as 
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the Social Studies Coordinator 
of the Planning Grant Staff, 

The Teaching Supervisor 
has a Bachelor of Science 
Degree in Elementary Education 
and a Master's Degree in Educa- 
tional Administration. 

b. The Teaching Super- 
visor has three and one-half 
years ' teaching experience in 
the elementary school. Under 
the Planning Grant, she has 
served as the Language Arts 
Coordinator. 

She has a Bachelor of 
Science Degree and a Master's 
Degree in Elementary Education, 
While attending a state college, 
she had an assistantship in 
Educational Research. 

3. The Pupil Personnel 
Specialist has four years' 
teaching experience in the 
elementary school. She has 
served as the Mathematics 
Coordinator during the 
Planning Grant. 

She has a Bachelor of Science 
Degree in Elementary Education 
and a Master's Degree in Edu- 
cational Supervision. She 
also has done postgraduate work 
in Guidance and Counseling. 
While attending the University 
she had assistantships on the 
Dean of Women's Staff and in 
the Students Counseling Service 
as a counselor and dormitory 
assistant. 
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Table One 



LENGTH OF FULL-TIME 
EMPLOYMENT INVOLVEMENT SALARY 
POSITION NUMBER (MONTHS) (PERCENT) CANNUAL) 



Program Director 1 

Teaching Supervisors 1 

1 
2 

Materials Center 

Specialist 1 

Pupil Personnel 

Specialist 1 

Teacher, Art Specialist 1 

Teacher, Music Specialist 1 

Teacher, Physical 

Education Specialist 1 

Kindergarten Specialist 2 

Teaching Staff Members 

(For Sununer Program) 12 

Principal 

(For Summer Program) 1 
Consultants 



12 100 $9,600 

12 100 8,400 

12 100 9,000 

14 100 8,400 

14 100 8,400 

12 100 9,00 

10 33 1/3 2,600 

10 33 1/3 2,600 

10 33 1/3 2,600 

2 100 1,000 

2 100 1,200 

3 100 2,400 
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XII. Facilities, Materials, 
and Equipment 

A. Title III Guidelines 

Florida and Georgia 
require that the nature, location, 
and ownership of program facili- 
ties be described. Terms of 
any leases are to be indicated 
and all new equipment and ria- 
terials for the program are to 
be justified. Facilities and 
equipment provided by other 
than project funds should be 
explicated to indicate efforts 
to support the project from 
other resources. 

B. Suggested References 

1. Applicable State Title III 
Guidelines. 

2. A Manual for Project Appli - 
cants and Grantees , Title III 
Elementary and Secondary 
Educatl.on Act , rev. ed. 

PACE — Projects to Advance 
Creativity in Education. 
Washington t Government 
Printing Office, 1967. 

C. Ideal Statement 

Every project worthy 
of funding needs a physical 
base of operation for both 
program and staff where 
day-to-day operations occur, 
are recorded, supported, and 
enhanced. 

D. Critique 

A school plant is 
to be constructed and a pro- 
gram staffed whether the project 
obtains or not. An examination 
of the floor plan included in 
the proposal (but not repro- 
duced in this model) failed to 
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XII . Facilities , Materials 
and Equipment 

A. The applicant agency is 
spending $522,100.00 in constructing 
and equipping the educational plant 
which will house the proposed pro- 
gram. The building is scheduled to 
be completed by July 19 — . The 
plant, which is being built for the 
maximxim in flexibility, includes 
four modules, each of which is 
slightly larger than three regular 
classrooms . 

These modules are built 
around a large instructional mate-?., 
rials center which occupies the 
central portion of the building. 

B. This proposed program 
will serve to spearhead increased 
attention on the needs of education 
in the state. Since this is to be 
a model, pilot school for the entire 
area, certain equipment and 
materials , not found in the usual 
school operation, are imperative 
for the success of the project. 

One of the raost impor- 
tant facilities for changing 
teacher behavior is the television 
system. This system will consist 
of a camera mounted on a pan and 
tilt bracket on the ceiling of each 
module. As videotapes are made of 
various situations , the system 
will provide the teacher with a 
means of watching himself and 
children in action. Viewing these 
tapes later will provide him an 
opportunity for self-evaluation. 
As the teacher reaches a level of 
professional sophistication in 
which he seeks peer evaluation, a 
team of te.achers can view the tape 
and discuss with him means of im- 
proving. 
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This television system 
will also be used as one means for 
better classroom observations. 

One can follow a child 
throughout his day in school and ob- 
serve his behavior in a variety of 
situations. 

Research and research- 
related materials in many areas of 
education are on microfilm and micro- 
fiche (as provided by the Educational 
Research Information Center) . 
These media require a microfilm 
viewer. This filmed research is im- 
perative in the investigation of 
current innovative educational 
^ practices . 

The versatility of the 
automatic thermal copier will make 
it a valuable asset in the operation 
of this model school. This machine 
will aid in disseminating informa- 
tion as it produces spirit masters, 
offset masters, and Diazo masters. 

The offset printer will 
be used in printing masters of such 
materials as the fliers and study 
guides written by the staff. These 
study guides will be coordinated 
with a wide variety of stated 
activities as a means of individ- 
ualizing instruction. The requested 
filing cabinets will be used to 
categorize these study guides, the 
activities and the diagnostic infor- 
mation on each child in the school. 
The dry mounting laminating press 
will be utilized to increase the 
durability of materials such as 
math and word games produced by the 
staff. 

C, In order to further equip 
the materials resource center as a 
model for this area, efforts are 
being made to obtain funds for 
materials in addition to those re- 
quested in this proposal. Limited 
funds are available through ESEA 
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reveal any specific space as- 
signed or allocated to the pro- 
ject staff. 
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Title III. The applicant agency 
is working with the Education Com- 
mittee of the local Chamber of 
Commerce to obtain funds from local 
industry to match funds available 
through NDEA Title III. Parent- 
teacher organizations and all other 
local organizations interested in 
educational also will be requested 
to provide available resources. 
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XIII . Subcontracting 

A. Title III Guidelines 

Alabama , Florida , 
Georgia, Mississippi^ and South 
Carolina treat the section on 
contracting exactly alike. All 
the states require that the 
following information be 
provided in each instance of 
contracted services: 

1. Name and kind of agency with 
which the contract will be 
made. 

2. Dates of contract (expiration 
date must not be later than 
that of Title III grant) . 

3. Type of contract, e.g. fixed 
price, cost reimbursement, 
cost sharing. 

4. Funds to be paid under the 
contract. 

3. Services to be provided. 

6. Responsibilities to be re- 
tained by the applicant for 
the control and supervision 
of the subcontracted ser- 
vices . 

B . Suggested References 

1. A Manual for Project Appli - 
cants and Grantees , Title III , 
Elementary and Secondary 
Education Act , rev. ed. 

PACE — Projects to Advance 
Creativity in Education. 
Washington : Government 
Printing Office, 1967. 

2. Applicable State Title III 
Guidelines . 

C. Ideal Statement 

Subcontracting is per- 
mitted when (1) the service to 
be performed is neither appropriate 
for nor within the capabilities 
of the project staff, and (2) 

O 
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XIII . Subcontracting 

(Not applicable to Illustra- 
tive Case.) 
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it is approved by the commission, 

D. Critique 

(Not applicable 
to this Illustrative Case.) 
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XIV. Tax Effort 

A. Title III Guidelines 

Alabama , Florida , 
Georgia, Mississippi, and 
South Carolina require that the 
applicant provide answers to 
the following questions (if 
special consideration is de- 
sired because of local inability 
to meet critical educational 
needs) : 

1. What percent of the legal 
maximum tax rate is the 
current school tax levy in 
your district? 

2. What percent of the actual 
value of property in your 
district is the assessed 
value? What is the 
average percent for your 
state? 

3. What percent of the average 
per pupil expenditure in 
your state is the average 
per pupil expenditure in 
your district? 

4. Does your district have 
an unusual amount of non- 
taxable property? If so, 
please explain and list any 
special monies provided. 

Alabama , Georgia , and 
Mississippi require additional 
information specifying (1) the 
phasing out of federal support, 
(2) the services and activities 
during the past three years 
that have been related to the 
proposed program, and (3) the 
assurances that federal funds 
will not be used to supplant 
funds already available. 
Florida guidelines include 
additional questions aimed 
^) "he applicant's needs as 
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XIV. Tax Effort 

This project contained no 
section on Tax Effort, 
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related to national needs . 

B . Suggested References 

1. "The Economics and 
Financing of Education," 
No. 5 of Emerging Designs 
for Education Series , eds. 
Edgar L. Morphet and David 
L. Jesser. An Eight State 
Project. New York: 
Citation Press, 1968. 

2. High Schools in the South , 
A Fact Book , Chapter 2. 
Nashville: Division of 
Surveys and Field Services, 
Center for Southern Educa- 
tion Studies , George 
Peabody College for 
Teachers, 1966, pp. 7-^0. 

C. Ideal Statement 

When reasonable local 
efforts have failed to produce 
sufficient resources for an 
adequate education program, 
state and federal resources 
should be made available to 
insure it. 
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D. Critique 

Failure of the appli- 
cant to include a statement on 
tax effort implies that special 
consideration is not desired 
and further that the school 
district is in fact able to 
meet its critical educational 
needs. Such implications are 
not likely to be the case with 
rural isolated school systems 
for which these models were 
designed. 

One example of a 
presentation of local tax effort 
and ability is depicted below: 
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1. Degree of Tax Effort 

a. Present tax levy is 

25 mills (excluding special 
bond issues) • 

b. (1) Property assessment 
in Fairfield is 45 percent 
of true value, (2) The 
average assessment for the 
state of South Carolina is 
20 percent of the true 
value • 
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c. The average per pupil 
expenditure in Fairfield 
County is $281, which is 
approximately 83 percent 
of the state average of 
$339. 



d. The amount of non-taxable 
property (other than churches 
and hospitals) is nil, 

2. Ability to Meet Critical 
Education Needs 



a. The school district at 
present has no preschool 
program. 

b. The pupil-teacher ratio 
for the elementary schools 
is 29 to 1 and for the 
secondary schools is 28 to 
1. 

c. The total professional 
staff and pupil ratio for 
the elementary school is 
28 to 1 and for the 
secondary schools is 27 to 1. 

d. Total enrollment for 
each of the last five 
years is as follows: 



1962- 63 2,985 

1963- 64 2,945 

1964- 65 2,954 

1965- 66 2,933 
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1966- 67 

1967- 68 

1968- 69 



2,925 
2,915 
2,890 



There have been no large 
or sudden changes in en- 
rollment . However , 
average daily attendance 
has increased three percent 
over the past five-yeer 
period. 

e. For the present enroll- 
ment and staff, the school 
facilities are not over- 
crowded. 

f . No building has been 
declared unsafe. 
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ASSURANCES FOR INITIAL APPLICATION 



THE APPLICANT HEREBY GIVES ASSURANCE TO THE UNITED STATES COMMISSIONER 
OP EDUCATION THAT: 

1. The applicant has the necessary legal authority to apply for and 
receive the proposed grant. [Attach a copy of substantiating 
dociiment (s) ] ; 

2. The activities and services for which assistance is sought under 
this Title will be administered by or under the supervision of 
the applicant ; 

3. In planning the program proposed in the application, there has 
been and in establishing and carrying out that program, there 
will be participation of the appropriate cultural and education 
resource (s) of the area to be served; 

4. Any funds received under this grant shall not be used to supplant 
funds normally budgeted for the planning of services of the 

same type; 

5. The applicant will comply with Title VI of the Civil Rights Act 
of 1964 (P.L. 88-352) and all requirements imposed by or pursuant 
to the Regulations of the Department of Health, Education, and 
Welfare (45 CFR Part 80) issued pursuant to the title, to the end 
that no person in the United States shall, on the ground of race, 
color, or national origin, be excluded from participation in, be 
denied the benefits of, or be otherwise subjected to discrim- 
ination under any program or activity for which the applicant 
receives federal financial assistance from the Department. (The 
assurance of compliance {UEVl 441) , or court order, or desegregation 
plan previously filed with the United States Office of Education 

in accordance with the Department of Health, Education, and 
Welfare Regulations applies to this application) ; 

6. The project will be operated in compliance with Public Law 89-10 
and with the regulations and other policies and administrative 
issuances by the Commissioner, including submission of such 
reports as may be required; 

7. Copies of this application , have been authorized by the governing 
body of the applicant, and the undersigned representative has 
been duly authorized to file this application for and in behalf 
of said applicant, and otherwise to act as the authorized 
representative of the applicant in connection with this 
application. [Attach copy of authorizing docximent (s) . ] 
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I, John H. Doe / do hereby certify that all of the 

facts, figures, and representations made in this application, 
including all exhibits and attachments hereto and hereby made 
a part of this application are true and correct to the best of 
my knowledge and b<slief. 
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DATED: March 1, 1970 



Harold County Public Schools 
(Legal name of applicant) 






thorxzed representative) 



Superintendent of Schools 
(Representative's Title) 



NOTARY PUBLIC: Subscribed to me before me this 



NOTARY 
PUBLIC 
SEAL 



March 1, 1970 



Manor , 
CCity) 



Tappan 
estate) 



SIGNATURE OF NOTARY PUBLIC 



DATE NOTARY'S COMMISSION EXPIRES January 1, 1972 
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CERTIFICATE 



I, John H> Doe , Superintendent of the Harold County Public 
Schools, Manor, Harold County, Tappan, hereby certify that in a 
regular meeting of the Board of Education of the Harold County 
Pxiblic Schools held on January 1, 1970, the superintendent was 
duly authorized to submit a proposal requesting federal funds 
under Title III of Public Law 89-10, to implement the program 
entitled Organization Strategy for Learning — Nongraded , This 
program will be located in the Harold County Public Schools in 
the state of Tappan* It is further certified that this record may 
be found on the minutes of the Harold County Board of Education 
dated January 1, 1970, appearing on page 273 of Minute Book 
Nxamber I . 

WITNESS my signature this March 1, 1970. . 
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REVIEW OF RELATED RESEARCH 



Editor *s Note: Although the following section is 
technically a bibliography/ the PACE Manua l and many 
state guidelines entitle this section "Review of Related 
Research/" the title given in this Illustrative Case. 
Agencies preparing a proposal should consult applicable 
manuals for the correct title and form for presenting 
bibliographical entries. 
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A. Single-Volume Works 



Anderson , Robert H. Teaching in a World of Change . 

New York: Hcurcourt, Brace & World, 1966. 180 pp. 

Bair, Medill, and Richard G. Woodward. Team Teaching in 

Action. Boston: Houghton Mifflin Company, 1964.^29 pp. 

Billet, Roy I. The Administration and Supervision of 
Homogeneous Grouping . Columbus: Ohio State 
University, 1932. 159 pp. 

Brown, Bart ley Frank. The Nongraded High School. 

Englewood Cliffs, New Jersey: Prentice-Hall, 1963. 
223 pp. 

Deutsch, Martin A. "Dimensions of the School's Role in 
Problems of Integration," Integration in the 
Urban School. New York: Teachers College Press, 
1963, pp. 29-34. 

Gold, Milton J. Education of the Intellectually G:\fted . 
Columbus, Ohio: C. E. Merrill Bocks, 1965. 472 pp. 

Goldberg, Mir am, and others. The Effects of Ability 

Grouping . New York: Teachers College Press, 1966. 
254 pp. 

Goodlad, John I. "Classroom Organization," Encyclopedia 
of Educational Research. New York: The Macmillan 
Company, 1960. pp. 221-25. 

, and Robert H, Anderson. The Nongraded Elementary 

School , rev. ed. New York: Harcourt, Brace & 
World, 1963. 248 pp. 

Grannis, Joseph C. "Team Teaching and the Curriculum" 
Team Teaching. New York: Harper & Row, 1964. 
pp. 123-69. 

Heathers, Glen. "Research on Team Teachings," Team Teaching . 
New York: Harper & Row, 1964. pp. 306-44T 

, Organizing Schools through the Dual Progress Plans 

Tryouts of a New Plan for Elementary and Middle sFaoSls. 
Danville, Illinois : Interstate, 1967. 228 pp. 

Hillson, Maurie (ed.) . Chang-e and Innovation in Elementary 

School Organization : Selected Readings . New York: Holt , 
Rinehart and Winston, 1965. 387 pp. 

O 
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Otto^ Henry Jay, and David C. Sanders. Elementary School 
Organization and Administration . 4th ed. New York: 
Appleton - Century - Crofts, 1964* 409 pp. 

Rosenthal, Robert, and Lenore Jacobson. Pygmalion in the 
Classroom . New York: Holt, Rinehart and Winston, 
1968. 

Shaplin, Judson T., and Henry P. Olds, Jr. (eds.). 
Team Teaching . New York: Harper & Row, 1964. 
430 pp. 

Stoddard, George D. The Dual Progress Plan, 1st ed. 
New York: Harper & Row, 1961. 225 pp. 

Trump, J. Lloyd, and Dorsey Baynham. Focus on Change : 
Guide to Better Schools . Chicago: Ran3^McNally , 
1961. 147 pp. 

Yates, Alfred (ed.) . Grouping in Education . New York: 
J. Wiley, 1966. 314 pp. 



ILLUSTRATIVE CASE 



B. Multivolume Works and Series 



Anderson, Robert H. "Organizing Groups for Instruction," 
Individualizing Instruction , Sixty-first Yearbook 
of the National Society for the Study of Education, 
Part I. Chicago s University of Chicago Press, 
1962, pp. 239-64. 

Cornell, Ethel L. "Effects of Ability Grouping Determined 
from Published Studies," The Grouping of Pupils , 
Thirty-fifth Yearbook of the National Society for 
the Study of Education, Part I. Bloomington, 
Illinois: Public School Publishing Company, 
1936, pp. 289-304. 

Heathers, Glen. "School Organization: Nongrading, Dual 
Progress and Team Teaching," The Changing American 
School Sixth-fifth Yearbook of the National Society 
for the Study of Education, Part II. Chicago: 
University of Chicago Press, 1966, pp. 110-34. 

Lidvall, C. M. and John 0. Bolvin. "Programmed Instruction 
in Schools: Individually Prescribed Instruction," 
Programmed Instruction , Sixty-sixth Yearbook of the 
National Society for the Study of Education, Part II. 
Chicago: University of Chicago Press, 1967. 

Whipple, Guy Montrose (ed.) . The Grouping of Pupils . 
Thirty-fifth Yearbook of the National Society for 
the Study of Education. Part I. Bloomington,, 
Illinois: Public School Publishing Company, 1936. 
319 pp. 

Woodring, Paul. "Reform Movements from the Point of 

View of Psychological Theory," Theories of Learning 
and Instruction , Sixty-third Yearbook of the National 
Society for the 'study of Education. Chicago: 
University of Chicago Press, 1964, p. 292. 
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C. Government Documents 



Atkinson, John W. , and Patricia O'Connor. Effects of 

Ability Grouping in Schools , Related to Individual 
Differences in AchTevement-Related Motivation . 
United States Office of Education, Project 1283. 
Washington: Government Printing Office, 1963. 
175 pp. (Available on University Microfilms). 

Dean, Stuart A. Elementary School Administration and 

Organization . United States Department of Health, 
Education and Welfare, United States Office of 
Education, Bulletin No. 11* Washington: Government 
Printing Office, 1960. 

Flanders, Ned A. Teachers Influence , Pupils Attitudes , 
and Achievement . United States Department of 
Health, Education and Welfare, United States 
Office of Education, Cooperative Research Project 
No. 397. Washington: Government Printing Office, 
1960. 

Pranseth, Jane and Rose Koury. Grouping Children in the 
Elementary School : Research and Implications . 
United States Department of Health, Education and 
Welfare, United States Office of Education, 
Selected References No. 36. Washington: Government 
Printing Office, 1963. 

, A Guide to Research and Informed Judgment in 

Grouping Children . United States Department of 
Health, Education and Welfare, United States Office 
of Education, Education Briefs No. 40. Washington: 
Government Printing Office, 1964. 

Wright, Grace. Block-Time Classes and the Core Program 

in Junior High . United States Department of Health, 
Education and Welfare, United States Office of 
Education. Washington: Government Printing Office, 
1958. 
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D. Periodicals 



Abrahamson, David. "The Effectiveness of Grouping for 
Students of High Ability," Educational Research 
Bulletin , 38: 169-82, October, 1959. 

Ackerlund, George. "Some Teacher Views on the Self-Contained 
Classroom," Phi Delta Kappan , 40: 283-85, April, 
1959. 

Anderson, Robert H., and John I. Goodlad. "Self -appraisal 
in Nongraded Schools : A Survey of Findings and 
Perceptions," The Elementary School Journal, 62: 
261-69, February, 1962": 

Broadhead, Fred C. "Pupil-Adjustment in the Semi-Departmental 
Elementary School," The Elementary School Journal , 
60: 385-90, April, 1960. 

Carbone^ Robert F. "A Comparison of Graded and Nongraded 
Elementary Schools," The Elementary School Journal , 
62: 82-88, November, 1961. 

Dewar^ John A. "Grouping for Arithmetic instruction in 
Sixth Grade," The Elementary School Journal, 63: 
266-69, February, 1963. 

Durrell, Donald D» , and others (eds.). "Adapting 

Instruction to the Learning Needs of Children in 
Intermediate Grades," Journal of Education, 142: 
2-78, December, 1959. 

Eash, Maurice J. "Grouping: What Have We Learned?" 

Educational Leadership , 18: 429-34, April, 1961. 

Eckstrom, Ruth B. "Experimental Studies of Homogeneous 
Grouping: A Critical Review," School Review, 
69: 216-26, June, 196,1. 

Fleming, Robert S., and others "Reactions to the Dual 
Progress Plan," Educational Leadership , 18: 92-95. 
November, 1960. 

Gibb, E. Glenadine, and Dorothy M. Matala. "Study of the 
Use of Special Teachers in Science and Mathematics 
in Grades Five and Six," School Science and Mathematics , 
61: 569-72, November, 1961. 
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Goodlad, John I., and Robert H. Anderson. "Educational 
Practices in Nongraded Schools: A Survey of 
Perceptions," The Elementary School Journal , 63: 
33-40 r October, 1962. 

Halliwell, Joseph W. ''A Comparison of Pupil Achievement 
in Graded and Nongraded Primary Classrooms," 
The Journal of Experimental Education, 32: 59-64, 
Fall, 1963. 

Hamilton, Warren and Rehwoldt W. "By Their Differences 
They Learn," National Elementary Principal , 37: 
27-29, December, 1957. 

Hillson, Maurie, and others. "A Controlled Experiment 
Evaluating the Effects of a Nongraded Organization 
on Pupil Achievement," Journal of Educational 
Research, 57: 584-50, July, 1964. 

Hopkins, Kenneth D. , and others "An Empirical Comparison 
of Pupil Achi :,vement and Ol .er Variables in Graded 
and Nongraded Classes," American Educational 
Research Journal , 2: 207-72, May, 1948. 

Hull, J. H. "Multi-grade Teaching," Nation ' s Schools , 
62: 33-36, July, 1958. 

Jones, Daisy M. "An Experiment in Adaptation in Individual 
Differences," Journal'^ of Educational Psychology, 
39: 257-72, May, 1946. 

Mickelson, John. "What Does Research Say About the 

Effectiveness of the Core Curriculum?" Sw^hool Review, 
65: 144-60, June, 1957. 

Passow, A. H. "The Maze of Research on Ability 

Grouping," The Educationa l Forum , 26: 281-88. 

Rouse, Margaret T. "Comparison of Curriculum Practices 
in Departmental and Nondepartmental Schools," 
The Elementary School Journal, 47: 34-42, September, 
1946. 

Shane, Harold G. "Grouping in the Elementary School," 
Phi Delta Kappan ., 41: 313-319, April, 1960. 
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Spivak, M. L. "Effectiveness of Departmental and 
Self-contained Seventh- and Eight-Grade 
Classrooms," School Review , 64: 391-396, 
December, 1956. 

Thelen, Herbert A. "Group Dynamics in Instruction: 

The Principle of Least Group Size," School Review , 
. 57: 139-48, March, 1949. 

Wallace, R. C. , Jr. "Can Large Group Instruction 

Provide for Individual Differences?" National 
Elementary Principal , 44: 66-70, January, 1965. 

Willing, C. J. "Social Implications of Streaming in the 
Junior School," Educational Research, 5: 151-54- 
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E . Others 



Davis, Harold S. Team Teaching Biography , Staff 
Utilization Project. Cleveland: Educational 
Research Council of Greater Cleveland, 1964. 95 pp. 

Goodlad, John I. Planning and Organizing for Teaching . 

National Education Association of the United States, 
Project on the Instructional Program of the Public 
Schools . Washington : The Association , 1962 . 

National Education Association of the United States. 
The Principals Look at the Schools * Center for 
the Study of InstructTonal Program of the Pxiblic 
Schools. Washington: The Association, 1962. 

Silberman, Harry F. and Launor F. Carter. "The Systems 
Approach, Technology and the School," New 
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